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CASP’s 65th annual fall convention is just a few months away, and we are 
excited to bring you a special event that will include workshops, mini-skills, 
papers, exhibit hall, and a few new surprises. 

Held on October 2-4 at the Hyatt Regency Mission Bay – near San 
Diego’s Sea World – “Assessment in a Common Core World” will present 
educational content geared toward Common Core State Standards and the 
Smarter Balanced assessments used to ensure that students are meeting 
the expectations. 

Presentations at CASP Convention 2014 will also teach school psychologists 
how students with learning issues will fit into the new system - and it will 
give them and idea of what their role is in the “Common Core World.”

With sponsorships from Pearson, MHS, PAR, and Houghton Mifflin 
Harcourt, the convention offers CEUs for LEPs and those with other BBS 
licenses, as well as NCSPs. Licensees can receive up to 18 hours of 
continuing education units by attending workshops. Saturday workshops 
have been added for those of you who aren’t able to attend those held on 
the weekdays.
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New Convention Features Have Been Added 
This year’s convention will include exciting new features. Food trucks will 
be onsite Thursday, October 2 beginning at 11:30 a.m. Enjoy gourmet 
on-the-go food from Chop Soo-ey and Ms. Patty Melt while the Cultural 
and Linguistic Diversity, Michael Goodman and Paul Henkin awards are 
presented.

The All Association Reception will be held Thursday evening at 5 p.m. and 
will include beer tasting from a San Diego-based brewery. Attendees will be 
able to network with new connections, catch up with old friends, explore 
their local affiliate, and enjoy a frosty brew or two. 

The Awards Luncheon, with speaker NASP President Stephen Brock, will 
honor the winners of the Nadine Lambert Outstanding School Psychologist 
and the Sandra Goff Memorial Award will be held Friday, Oct. 3 at 12 p.m. 

And a gathering for new school psychologists will be held inside the Hyatt 
Regency’s outdoor patio Thursday at 7 p.m. 

Registration is now open, and early pricing for
the convention ends on September 8

http://www.mhs.com
http://www.pearson.com
http://www.alliant.edu
http://www.wj-iv.com
http://www.wiley.com
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Thursday, October 2 | 10 am - 5:30 pm
Diving Deeper into Aligning the Individualized 
Education Program to the Common Core 
State Standards 
Kevin E. Schaefer, assistant di-
rector of Special Programs with 
WestEd’s Center for Prevention & 
Early Intervention (CPEI), will fo-
cus on the importance of infusing 
functional/adaptive skills in academic skills in 
this workshop. Depending on a student’s IEP, 
significant functional/adaptive skills can be 
infused in the curriculum and it is important 
to recognize that functional/adaptive skills 
should be infused in academic skills rather 
than academic skills infused into the function-
al/adaptive skills. This workshop will give the 
knowledge needed to ensure that all students 
receive the academic skills they need to be 
college and career ready.

Friday, October 3 | 8:30-11:30 am
Is Executive Functioning an Evidence 
Based Concept? Thoughts from the Latest 
Bandwagon.
Assistant Clinical Instructor Dr. 
Sam Goldstein will discuss the 
controversial subject of executive 
functioning at this workshop. The 
presentation will provide a history 
of the executive functioning concept and a 
review of executive function deficits in chil-
dren with a broad spectrum of developmental, 
psychological, and medical disorders.

So what are you waiting for?

Registration is now open, and early pricing for
the convention ends on September 8.

After that date all prices will increase. To register 
online, visit www.casponline.org.

Promote your company at CASP 
Convention 2014
Interested in displaying what your business has 
to offer at CASP Convention 2014?

Exhibitors can purchase a booth to promote their 
company on October 2-3, 8 a.m.-5 p.m.

The benefits and features for your business 
include:

• One-on-one opportunities to talk with 
school psychologists, administrators, LEPs 
and administrators representing a majority 
of the over 1,300 state school districts and 
county offices of education.

• An evening of fun with passes to the CASP 
All Association Beer Tasting Reception.

• General registration passes, which allow 
your representatives to attend general 
sessions, invited addresses, mini-
skills workshops and paper and panel 
presentations.

• Listing in the Convention Program and 
CASP Today.

• And much more.
Space will be allocated on a first-come, first-
served basis. Your booth reservation will be 
confirmed when CASP receives your signed 
contract and full payment of your booth space. To 
reserve a space, and for additional information 
on program advertising and other sponsorship 
opportunities, visit www.casponline.org. 

Fall Convention 2014
continued from page 1

Saturday, October 4 | 1- 4 pm
Writing a Best Practice Psychoeducational 
Report for ELL Students: Integrating Legal 
Codes, Ethics, and Best Practices
LEP Dr. Pedro Olivera will dis-
cuss the legal rights of English 
Language Learners (ELL) and 
maximize the value of assess-
ments. This presentation will 
review the rising demograph-
ics of Spanish speaking ELL students in the 
United States and their overrepresentation 
in Special Education. Legal foundations and 
interpretations of report writing as defined by 
federal & state regulations and professional 
ethical guidelines will also be analyzed.

Thursday, October 2 | 10 am - 5:30 pm
Multi-Tiered Systems of Supports: Tools for 
School Psychologists
Michael Lombardo, Director of 
Interagency Facilitation, Placer 
County Office of Education 
and Margaret A. Sedor, school 
psychologist, Sweetwater Union 
High School District will give 
school psychologists the tools 
they need to achieve Multi-
Tiered Systems of Supports 
(MTSS) for their schools. The 
session will include an overview 
of MTSS and how a systemic 
structure builds a system for student well-
ness, and more. 

Students Monitors Attend Paid Workshops for Free 
Hey CASP student members: Want to know how 
you can attend paid workshops for free?

You can do so by volunteering at CASP Convention 
2014: Assessment in a Common Core World 
to be held October 2-4 at the Hyatt Regency 
Mission Bay, San Diego.

This year’s convention theme revolves around 
Common Core State Standards. Through helping 
with workshop materials, and evaluation and 
attendance sheets CASP student members 
can learn about an array of issues regarding 
how Common Core State Standards affect the 
practice of school psychology.

Some of the volunteer duties will include: 
picking up evaluation and attendance sheets 
from the Volunteer Center prior to the workshop, 
checking off the names of attendees as they 
arrive, making sure each attendee that signed 
up for CEUs signs out of the workshop, assisting 
the instructor with handouts, and distributing, 
collecting and returning attendance certificates.

Sounds like something you’d be interested 
in? Simply visit the CASP Website at www.http://
casponline.org/convention2014 and click on the 
“Free Workshops for Student Volunteers” link 
where you will find a form to copy and paste and 
fill out. Email that information to specialprojects@
casponline.org. Students will be notified of their 
assignments one week prior to the convention. 

Students must name a professor or advisor on 
the form. This person will receive a note from 
CASP calling attention to your volunteer effort. 
Some students will receive credit from professors 
for their volunteer time. 

DO YOU HAVE AN 

IDEA THAT WOULD

 TAKE ABOUT $500 

TO CARRY OUT, 

BUT CAN’T GET 

FUNDING FROM 

YOUR SCHOOL OR 

SCHOOL DISTRICT? 

Apply for a CSP Foundation Mini-Grant 
today! Go to www.casponline.org and click 
on CSP Foundation. From the drop down 
menu, click on Mini-Grant application. 
Mini-Grant applications are accepted and 
funded throughout the year.

Mini-Grant 
Application

Ψ

The following workshops will be among the many offered at CASP Convention 2014:

Help us celebrate 
California School 
Psychology Week

Dowload your flyer at 
www.casponline.org

http://www.casponline.org
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Educationally Related Counseling Services in an AB 114 World
Editor’s Note: This article was written 
collectively by the CASP Ad Hoc Committee on 
Educationally Related Mental Health Services 
(ERMHS), chaired by Thomas Sopp. Committee 
members are listed at the end of this article.

Schools have repeatedly been demonstrated to 
be an ideal place to provide counseling services 
to students to support social, emotional, and 
behavioral health, as well as the ability to cope 
with challenges (NASP, 2008). School psycholo-
gists provide school-based services as part 
of a continuum of tiered interventions for the 
well-being of all students. Within the continuum 
of tiered interventions, school psychologists 
are able to provide these services at the uni-
versal, targeted, and intensive levels, in order 
to assist students with their social-emotional 
needs (NASP, 2006). This has been consistent 
in schools throughout the United States, except 
for a period in California, which created an ex-
ception at the intense level from 1987 through 
2011, with the implementation of Assembly Bill 
3632. That bill mandated that those services be 
provided by the county mental health agencies. 
This collaborative relationship between schools 
and mental health agencies was the norm for 27 
years until the California Legislature passed AB 
114, repealing the state mandate that county 
mental health agencies provide those services 
to pupils qualified for special education services.  
School districts are once again responsible for 
the provision of educationally related counseling 
services to pupils qualified for special educa-
tion and that are necessary for them to receive 
a Free and Appropriate Public Education in the 
least restrictive environment. 

Nationally, there is a renewed focus on develop-
ing Multi-tiered System of Supports (MTSS) in 
schools to support both cognitive-academic and 
also social-emotional-behavioral functioning 
for student success. MTSS is a framework en-
compassing universal prevention and wellness 
promotion for students, implementation of evi-
dence-based interventions to support students’ 
needs, monitoring student progress in response 
to interventions, and provision of more intensive 
and individualized services when needed (Vail-
lancourt, Cowen, & Skalski, 2003).  Wellness 
promotion may include universal screening for 
academic, social-emotional, and behavioral 
problems that affect student performance and 
production (Dowdy, Furlong, Kauffman, Raines, 
Price, et al., submitted for publication). In Cali-
fornia, districts have been looking internally to 
evaluate what services they are already provid-
ing to build their model of MTSS, incorporating 
educationally related counseling services within 
that system. 

At the Tier 1 or Universal level, Positive Behavior 
Interventions and Supports (PBIS) practices may 
support universal student wellness as well as 

counseling service delivery within a three-tiered 
system. Implementing school-wide PBIS prac-
tices by developing a behavior matrix targeted 
at positively defining for students the behaviors 
that are expected set the stage for Tier 1. When 
school staff is a part of the development of Tier 
1 supports, they are more likely to participate in 
the Tier 1 practices of teaching and reinforcing 
the positive expectations of PBIS and provide 
appropriate behavioral supports, including re-
teaching expected behaviors. This allows them 
to observe students who do not respond to Tier 
1 and discuss with the PBIS team the possibility 
of a referral to Tier 2 support.

The interventions in Tier 2, may include individu-
alized Check In Check Out (PBISworld.com) proce-
dures or a small group intervention to increase 
and sustain expected behaviors. These interven-
tions would complement educationally related 
counseling mental health services in a multi-
tiered system of support model. Mentoring inter-
ventions such as Check In Check Out (CICO) and 
Check and Connect have shown positive effects 
on students in changing their behavior. These 
changes can sometimes lead to increased aca-
demic performance. Incorporating small group 
counseling services within Tier 2 provides tar-
geted interventions for students with emotional 
and/or behavioral challenges. Grant programs 
such as the federal Elementary and Second-
ary School Counseling and the School Climate 
Transformation grants were recently available for 
districts to apply for funds to assist with develop-
ment, training, and implementation of MTSS and 
PBIS. Districts can utilize these grants to provide 
Tier 1 and 2 services to students through the 
use of school psychologists, school counselors, 
or  guidance technicians”assigned to elemen-
tary, middle, and high schools within the district. 
Guidance technicians at the elementary schools 
can utilize group curriculums such as “Second 
Step,”Strong Kids,”tor “Skill Streaming the El-
ementary School Child.”Tier 2 secondary group 
counseling curriculums can include “Strong 
Teens”and “Skill Streaming the Adolescent.”

Students who require more intensive support 
than is available through small group counseling 
to build prosocial or coping skills may benefit 
from Tier 3 individualized solution-focused brief 
therapy (SFBT) or a similar counseling approach 
to assist them with the acquisition of problem-
solving and coping skills. Schools that invest in 
personnel including school psychologists, and 
that provide professional development for all 
staff, including classified staff, will be ahead of 
the curve in providing these much needed ser-
vices to these students.

The Individuals with Disabilities Education Act, 
later revised as the Individuals with Disabilities 
Education Improvement Act (“IDEIA”) mandates 
that students with IEPs be provided with appro-
priate related services if assessment demon-
strates an educational need. “Related Services,” 

as defined in 34 CFR 300.34, is also referred 
to as “Designed Instructional Services”in Cali-
fornia, Education Code section 56363; these 
terms are used interchangeably in this article. 
Designated Instructional Services may include 
transportation and other supportive services as 
are required to assist a child with a disability to 
benefit from special education (Federal Regis-
ter, vol. 71, no. 156, August 14, 2008, section 
300.34).

A non-exclusive list of such services reflects 
many that fall under the category of education-
ally related counseling services, such as psycho-
logical services, counseling services, social work 
services in schools, and parent counseling and 
training. These are further defined to clarify that 
counseling services means services provided 
by qualified social workers, psychologists, guid-
ance counselors, or other qualified personnel. 
Parent counseling and training means assisting 
parents in understanding the special needs of 
their child, providing parents with information 
about child development, and helping parents to 
acquire the skills that will allow them to support 
the implementation of their child’s IEP or IFSP. 
Psychological services includes planning and 
managing a program of psychological services, 
including psychological counseling for children 
and parents, and assisting in developing positive 
behavioral intervention strategies. Social work 
services in schools  includes preparing a social 
or developmental history on a child with a dis-
ability, group and individual counseling with the 
child and family, working in partnership with par-
ents and others on those problems in a child’s 
living situation (home, school, community) that 
affect the child’s adjustment in school, mobiliz-
ing school and community resources to enable 
the child to learn as effectively as possible in 
his or her educational program, and assisting 
in developing positive behavioral intervention 
strategies.

In California, school psychologists are authorized 
to provide “psychological counseling for indi-
viduals, groups, and families (Pupil Personnel 
Services Credential for Individuals Prepared in 
California, Commission on Teacher Credential-
ing, last viewed, 6/26/14, at http://www.ctc.ca.gov/
credentials/leaflets/c1606c.pdf), and many are addi-
tionally authorized to provide school social work 
services, depending upon their credential. In 
other states, school psychologists have offered 
and continue to provide psychological counsel-
ing services since they were initially mandated 
in 1976. However, in 1984, California enacted 
legislation, commonly referred to as AB3632, 
that mandated some of these services be pro-
vided to the most severely impacted students by 
county mental health departments. Essentially, 
responsibility to provide any services beyond 
counseling and guidance were shifted to the 

continued on page 8
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Executive Function 
Scores You Can 
Trust! 

Goldstein & Naglieri

Excellence
In Assessments

Excellence
In Assessments

Excellence
In Assessments

•   Accurate Results: Normative samples are within 1% of  
    U.S. Census targets for an accurate representation of  
     the U.S. population.

•   Easy to Understand Reports: Generate three types of  
     dynamic reports including a Comparative Report by comparing  
     results from multiple rater forms (Parent, Teacher, and Self).
 
 •   Strategies for Intervention: Utilize 

the CEFI’s nine scales to pinpoint 
targets for intervention.

•   Save Time: Assess, score, 
and report from anywhere with 
the safe and secure MHS Online  
Assessment Center.

A  S  S  E  S  S  M  E  N  T  S

Multi-Health Systems Inc. 
USA Tel:  1.800.456.3003 / CAN Tel:  1.800.268.6011 
mhs.com  •   customerservice@mhs.com 

The most representative nationally normed 
behavior rating scale of executive function.

TM

Measure 
Executive 
Function

Provide a 
Comprehensive 

Evaluation
to

Develop 
Intervention 
Strategies

Conduct 
Treatment 
Monitoring

Student  
Success

Available  

 
Strengths & 
Weaknesses

to

Ensuring

The CEFI™ provides a comprehensive evaluation of  
executive function strengths and weaknesses in  
youth aged 5 to 18 years. 

http://www.mhs.com/cefi
http://www.mhs.com
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History of CASP Today
By Glenn P. Schumacher, Ed.D., CASP Historian 

This year, CASP Today celebrates its 60th year of 
publication.  Needless to say, the publication has 
experienced changes in content, editors, purpose, 
and names. The first California Association 
of School Psychologists and Psychometrists 
(CASPP) conference was held in May 1950 at the 
Stockton Hotel with 132 attendees.

The first conference discussed four major topics:  
selection and placement of deviant youngsters 
in special classes, the role of the school 
psychologist,  how can school psychologists 
help parents deal effectively with emotionally 
maladjusted children, and the feasibility of 
establishing an organization to represent the 
interests of school psychologists within the state.  

The ad-hoc committee grappled with notions 
of “developing a closer affiliation with such 
groups as the school psychologists’ division of 
the Western Psychological Association (WPA), 
NEA’s International Council for Exceptional 
Children, joining the California State Supervisors 
Association, or forming a separate organization.”  
(Proceedings, May 1950).

The committee members thought it wise to form 
a separate association that would primarily 
promote legislation with membership, including 
psychometrists since their level of training 
excluded them from the WPA, and the American 
Psychological Association (APA).

The committee appointed a temporary chairman 
and a secretary-treasurer and suggested the 
name California Association of Psychological 
Services (CAPS).

By-laws were developed following the first 
conference, and Dr. George Meyer, School 
Psychologist from San Jose Unified School 
District, was elected/appointed first president.

Notes from the 1950 Board meetings do not 
indicate how the initial recommendation for 
naming the Association, CAPS, was changed to 
its first official name California Association of 
School Psychologists & Psychometrists (CASPP).  

By 1953, the Association’s membership had 
grown to 200, and the CASPP Board thought it 
necessary to develop a publication.  Dr. Nadine 
Lambert was appointed editor, and the first 
issue of the CASPP Newsletter was published in 
December of 1954.

The twelve-page newsletter was typed, 
mimeographed, and mailed-out to the 200 
members at a cost of three cents postage.

The newsletter’s purpose was to advertise the 
upcoming conference, provide notes from the 
president and Board meetings, and include an 
article on the role of the school psychologist in 
California in the early 1950s.

The CASPP Newsletter was published from 1954-
1970 with generally two to three editions mailed 
home yearly.

In 1961, Dr. Milt Wilson assumed editorial 
responsibility for the newsletter and continued 
using the psychologist logo on the publications.

He also “borrowed” a little red school house logo 
from the National Educators Association (NEA) 
that he superimposed over the psychologist logo.  

In the late 1960s, the Association hired its first 
employee, Mrs. Sandra Goff, as Professional 
Secretary.

Milt continued to act as editor of the newsletter, 
and Sandra published it out of her garage for a 
year.

In 1969, the Association rented a room within the 
California Teacher’s Association (CTA) building in 
Burlingame, CA as the CASPP office.

In 1970, James Massey and Walter Smithey 
assumed the responsibilities of co-editors.   
They re-named the newsletter California 
School Psychology (CSP). The psychologist logo 
remained, but the little red schoolhouse was 
dropped from the cover. The newsletter was typed 
and generally included: California legislative 
updates, a message from the Association’s 
president, notes from the Board meetings, and 
research-based articles.

By 1975, the Association had moved to its first 
permanent office at 180 El Camino Real, Millbrae, 
CA. The name and format of the newsletter 
dramatically changed. The new publication was 
titled, CASPP Today, and the format was changed 
from a booklet to a newspaper format published 
monthly. The little red schoolhouse was re-
introduced on the cover of CASPP Today.

In 1981, an ad hoc committee was established 
composed of then Executive Director Rich Russo, 
CASPP President-Elect Benita Chaum, and past-
president Jean Ramage.  Their task was to consider 
a name change for the association, considering 
that the psychometrist credential/authorization 
was no longer accepted. The committee also 
considered the creation of a new association 
that would include school psychologists and 
licensed educational psychologists, with the 
proposed name California Association of School 
and Educational Psychologists  (CASEP). The final 
recommendation of the ad hoc committee was to 
rename the association California Association of 
School Psychologists (CASP).

In 1982, the Board agreed to rename the 
newsletter CASP Today. The Board saw the 
newsletter as a “logical vehicle for increasing 
membership, increasing job competency, and a 
direct way of letting members know that CASP 
was actively pursuing the profession’s issues 
at the local, state, and national level.” (CASPP 
Memo: 1981). The first edition of CASP Today 
was published in 1983 with eight editions edited 
by Nancy Harris at a cost of 50 cents per issue to 
the Association. The first year that CASPP/CASP 
Today was edited and published in-house by the 
Association’s office was 1982.

No volume or issue numbers were used for 
the 1983 publications. The first 
edition of CASP Today included 
articles announcing the upcoming 
conferences, issues regarding the 
Association’s budget, legislative 
updates, and articles regarding 
the on-going political issues of 
psychological assessments of 
African-American, and Hispanic 
students.

The 1984-1985 editions of CASP 
Today were renumbered Volume 34 
and I strongly suspect that the editor 
used the 1950 first conference date 
as the baseline of the Association’s 

continued on page 6

(From left to right)  CASPP Newsletter Winter 1954, Summer 1969 and CASP Today Fall 1983.



34 years of existence. Nancy Harris remained the 
editor of CASP Today from 1983 until 1994. She 
resigned when the Association decided to move 
the office from Millbrae to Sacramento. By then, 
the Association had been located in Millbrae for 
nearly thirty years.

The 1994-1995 CASP year should be considered 
the “best of times and the worst of times.” The 
CASP Executive Board decided to move the 
Association to Sacramento, with the intent of 
increasing legislative visibility, and connections 
with the California Teachers Association (CTA) 
and California Department of Education. 
The move resulted in the resignation of then 
Executive Director Joe Platow and our publication 
chair Nancy Harris. When the Association moved 
to Sacramento, one staff member from Millbrae 
helped with the transition. The Association 
went approximately a year without an Executive 
Director or newsletter editor. 

The move to Sacramento resulted in then CASP 
President Dr. Mike Furlong acting as editor and 
publisher of CASP Today, as well as taking over 
the functions of Executive Director from his 
office at University of California, Santa Barbara.  
Dr. Furlong carried out all the functions of the 
office for the 1994-1995 CASP year. Issues of 
CASP Today from 1995-2000 were professional 

newsletters printed on 8.5 x 11 paper with lots of 
color, pictures, and research-based articles.

During the 1999-2000 CASP year, the Association 
hired Suzanne Fisher as Executive Director and 
Heidi Holmblad as publication specialist. For 
ten years CASP Today took on a blue-tone, with 
a large, high quality 11”x14” format. Fall, winter, 
spring, and summer editions were produced. The 
issues were highly informative, including: reports 
from the president and executive director, timely 
information regarding upcoming workshops and 
conferences, legislative updates, and a NASP 
Report.

In an attempt to reduce publication costs, the 
CASP Board opted to distribute CASP Today 
through a digital format. Quickly it came to 
the attention of the Board that the general 
membership highly praised and looked forward 
to their hard copy of CASP Today. For the past five 
years, CASP Today has returned to an 8.5”x11” 
high quality glossy print newsletter distributed 
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to members digitally and via hard copy with four 
issues published yearly.

Like many other CASP members, I look forward 
to my next edition of CASP Today. The publication 
has historically been considered one of the 
Association’s major membership services. 
CASP Today is a great tool to keep abreast of 
recent research, CASP activities, and legislative 
updates.  It has always been my policy to place 
my most recent copy of CASP Today in the school 
psychologist’s work area with a note to: Return to 
sender when finished!

I’ll be the first to admit that I have kept every 
issue of CASP Today on file in my garage since I 
initially became CASP member in 1984! Ψ

History of CASP Today
continued from page 5

Stephen E. Brock Begins Term as NASP President
Dr. Stephen E. Brock, a former CASP president, 
recently began his term as President of the 
National Association of School Psychologists 
(NASP).  He is NASP’s 46th president, and will 
serve until June 30, 2015. NASP is the largest 
organization of school psychologists in the world, 
representing over 25,000 school psychologists 
throughout the United States and abroad. During 
his term, Brock hopes to emphasize the impor-
tance of, and increase access to, school-based 
mental health services.

“The mental health challenges our children and 
youth faces are well documented, and schools 
continue to be the most common entry point for 
mental health services,” says Brock. “The first, 
and in many cases the only, mental health pro-
fessional school aged youth have access to is 
the school psychologists. Consequently, as NASP 
President, I will strive to increase the attention 
given to these services in the school setting.”

Brock served his term as president of CASP in 
2005-06. He was a former Region X represen-
tative and Convention Committee Chair for the 
organization, and  a primary author of NASP’s 
PREPaRE School Crisis Prevention and Interven-
tion Training Curriculum, which he did while the 
program was a part of CASP’s Certificate of Ad-

vanced Training and Specialization program.

Brock points to the country’s growing recognition 
of the importance of schools meeting students’ 
mental health needs to their successful learning 
and development, as well as their healthy behav-
ior and school safety, emphasizing that, “having 
school psychologists to work with students and 
educators is critical to meeting these needs.” 

He has a special interest in promoting school 
safety and crisis response efforts, which have be-
come especially relevant in the aftermath of re-
cent school shootings. School psychologists are 
uniquely qualified members of school teams that 
support students’ ability to learn and teachers’ 
ability to teach. They apply expertise in mental 
health, learning, and behavior to help children 
and youth succeed academically, socially, be-
haviorally, and emotionally. School psychologists 
partner with families, teachers, school adminis-
trators, and other professionals to create safe, 
healthy, and supportive learning environments 
that strengthen connections between home, 
school, and the community.

Brock is currently the Professor and Coordina-
tor of the School Psychology Program at Cali-
fornia State University, Sacramento (CSUS). He 
received undergraduate and graduate degrees 

in psychology, and re-
ceived a PhD in Educa-
tion, with an emphasis 
in psychological stud-
ies), at the University 
of California, Davis, 
where he researched 
Attention-deficit/Hyper-
activity Disorder.  A Nationally Certified School 
Psychologist (NCSP) and Licensed Educational 
Psychologist (LEP), Brock worked for 18 years as 
a school psychologist with the Lodi (CA) Unified 
School District before joining the CSUS faculty. As 
a school psychologist, he helped to develop the 
district’s school crisis response protocol, served 
on an autism specialty team, and specialized in 
functional behavioral assessment.

A member of NASP since 1985, Brock has served 
in editorial capacities for the association’s news-
paper and peer-reviewed journal School Psychol-
ogy Review, as well as providing expertise in 
school crisis prevention and intervention both 
through direct emergency response and working 
to develop training curriculum to better prepare 
districts to face crises. 

continued on page 11

(From left to right)  
CASP Today Fall 
2001 and 2013.
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On July 1, 2014, I began my term as CASP Presi-
dent with anticipation, enthusiasm, and a sense 
of great responsibility. With approximately 4,500 
school psychologists in our state, CASP is the larg-
est state association in the nation. I am proud to 
be a school psychologist beginning my 35th year 
in the profession, and I thank CASP members for 
giving me the opportunity to serve.
This year, it is my goal to “lead from behind,” 
meaning that with your CASP Board, I will take 
a leadership position on the important issues 
facing California school psychologists by ad-
dressing current needs, questions and values as 
expressed by our membership. Everything from 
assessments to interventions, salaries and em-
ployment opportunities, ethics and best practic-
es, internships and new school psychologists to 
seasoned practitioners and “recent alumni/retir-
ees,” are topics for shared discussion and pro-
fessional development this year. You, as a CASP 
member, lead the way. The CASP Board and I will 
“lead from behind.”
From my vantage point, there are several excit-
ing opportunities and challenges that face school 
psychologists today. I’ll share my top five list of 
opportunities and challenges, and I welcome 
your input. First, I see the revision of the Title 5 

Looking Ahead – Opportunities 
and Challenges for School 
Psychologists 
By Barbara D’Incau , CASP President

regulations as an oppor-
tunity, in that eligibility criteria have been better 
defined. Under Title 5, we now have the opportu-
nity to use a “pattern of strengths and weakness-
es” to identify students for SLD, thus hopefully 
ending the practice of using the fallible formula 
- that no one actually computed – to determine a 
severe discrepancy. Learning to use the Patterns 
of Strength and Weaknesses model is our sec-
ond opportunity to improve practice. Third, the 
new Local Control Funding Formula (LCFF) is an 
opportunity. CASP advocated for school psycholo-
gists to highlight the work that we do to admin-
istrators, teachers, and parents. Psychologists 
could promote Multi-Tiered Systems of Support 
(MTSS) for students, with the suggestion that 
additional school psychology positions could be 
funded under LCFF. A related opportunity that 
will take place at the Hyatt Regency Mission Bay 
in San Diego on October 2-4 is CASP Convention 
2014, a four-day offering of professional work-
shops around the theme “Assessment in A Com-
mon Core World,” and much, much more.
I see the next two issues as both challenges 
and opportunities. The fourth issue is the imple-
mentation of the Common Core State Standards 
(CCSS) with the accompanying Smarter Balanced 

Assessment Consortium (SBAC) that was piloted 
this past spring. The last challenge is providing 
educationally related (mental health) services 
within a Multi-Tiered System of Support (MTSS). 
Like Response to Instruction and Intervention 
(RtI2), MTSS is a school and community-based 
continuum of care, generally viewed as three 
tiers ranging from universal prevention to inten-
sive services. CASP sponsored legislation last 
year to fund Tier I universal prevention programs 
statewide using one-time funds. This bill, intro-
duced by State Senator Loni Hancock, D-Berke-
ley, requested funding for training and implemen-
tation of Positive Behavior Intervention and Sup-
port systems. Ultimately, the bill did not pass, but 
the effort expanded the public’s and California 
Department of Education’s knowledge of “what 
school psychologists do.” 
Opportunity One: Revised Title V Regulations
On July 1, 2014, amendments to the California 
Code of Regulations, Title 5, Sections 3001–3088 
went into effect. These regulations are pertinent 
to the provision of special education for students 
with disabilities and can be found online at the 
Web site maintained by the California Office of 
Administrative Law at http://ccr.oal.ca.gov/linkedslice/
default.asp?SP=CCR-1000&Action=Welcome. The full 
citation for these regulations is California Code of 
Regulations, Title 5, Division 1, Chapter 3, Sub-
chapter 1. Many of the regulations that govern 
the provision of special education in California 
have not been updated since the State Board of 
Education adopted substantive amendments in 
December 1987. The purpose of the recent revi-

continued on page 9

A Message from the Executive Director
By Heidi Holmblad

Just a few items to call to your attention:
CSP Foundation
Did you know that there is such a thing as the 
California School Psychology Foundation? It was 
created by CASP members to enhance and sup-
port the practice of school psychology through 
research, scholarships and recognition of exem-
plary practices and programs. It’s the CSP Foun-
dation that awards the Cultural and Linguistic Di-
versity Scholarship, the Paul Henkin Convention 
Grants and the Mini-Grants. Never heard of the 
Mini-Grants? All CASP members qualify for these 
$500 grants and use them to promote effective 
interventions that address both learning and so-
cial/emotional issues that impede a child’s suc-
cess and happiness while embracing individual 
and group differences in children.
CASP members have used the grant money for 
everything from sending special education stu-
dents to science camp, purchasing guitars, vid-
eos and music for a “Strumming to Success: 
Building Self-Esteem through Music” program, 
to art and playground materials – items and 
programs that did not fit into school district bud-
gets. Even with more funds coming to (some) 

school districts, there 
is a need for those little 
programs and items that 
can make a huge differ-
ence in the lives of your 
students. Check out the 
Mini-Grants application at www.casponline.org 
and click on CSP Foundation.
The Foundation is also considering new funding 
resources. If you would like to help out immedi-
ately, go shopping. If you click on the Amazon on-
line shopping icon on the CASP home page, up to 
2.4 percent of the amount of your purchase will 
flow to the CSP Foundation. You don’t have to do 
anything – eScrip and Amazon does it all. Just re-
member to shop Amazon through the CASP web-
site. The CSP Foundation also benefits from the 
eScrip credit card program, in which you register 
your credit card(s) with eScrip and a percentage 
of your purchases (depending on where you are 
shopping) go to the CSP Foundation. 
The CSP Foundation is also looking into a new 
program that would reward individuals for their 
donations to the scholarships and overall fund. 
We will have details on this new program soon.

Slow but Steady Website Changes
We’ve been promising this for some time, but we 
are making slow, but steady changes to the CASP 
website. If you don’t go beyond the home page, 
you won’t notice much. But if you click around 
the site, you’ll see that some pages have color 
photos that change every few seconds at the top 
of the page and a much larger format. We did 
that so you can read the CASP website on your 
mobile devices, including your tablet and cell 
phone. Webmaster Josh Johnson is working hard 
to make the site much earlier to manipulate and 
read. Check it out!
Raina LeGarreta has joined the CASP staff as our 
new Communications Specialist. She is in charge 
of the background work for CASP Today, writes 
the emails you get from us and is working with 
Josh to keep the website updated. Her email ad-
dress is specialprojects@casponline.org; send 
her your ideas for articles for CASP Today and for 
the website.
Changes at Annual Convention
CASP is again making a few changes to the an-
nual convention to be held on Oct. 2-4 in San 
Diego. We have added back Saturday; by using 
smaller venues we do not have as much room 
for presentations. Plus, many of you are having 
a tough time getting time off to go to the conven-
tion. Many of you are NCSPs and/or have a BBS 

continued on page 13
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Counseling Services
continued from page 3

counties. Accordingly, school districts and school 
psychologists adjusted to limiting intervention 
to less restrictive, counseling and guidance ser-
vices, and an increased emphasis on behavioral 
intervention, as well as evaluation for special 
education services. In time, training programs 
similarly adjusted and changed focus from coun-
seling to diagnostic and consultative skills.
When AB114 was enacted in June, 2011, elimi-
nating the carve-out for services by the counties 
and again shifting all services back to local 
educational agencies, California school districts 
found themselves with a variety of financial and 
personnel resources. School psychologists have 
varied trainings, as reflected in differing creden-
tial authorizations, upon completing their gradu-
ate education, allowing them to perform diverse 
student counseling and related services. Pres-
ently, school districts are again responsible to 
provide all related services, including the coun-
seling previously provided by the county mental 
health agencies; therefore, districts should 
collaborate with school psychologists to identify 
areas for continuing education and development 
to meet ongoing training needs in the most com-
prehensive manner.
Similar to any other special education Des-
ignated Instruction and Service (DIS), Local 
Education Agencies are responsible for assess-
ing a student’s need for counseling services by 
appropriately qualified credentialed or licensed 
staff. Subsequent to the origination of AB114 
the question began to be asked, “Are school 
psychologists qualified to evaluate students for 
counseling services?”The answer is a resound-
ing, “Yes.”In fact, when the focus of assessment 
is on the impact of a student’s emotional func-
tioning and his or her ability to access general 
education and make meaningful academic 
progress, state law specifies “individual assess-
ments of emotional functioning shall be admin-
istered by a credentialed school psychologist (EC 
§m6320(b)(3).” 
If the comprehensive social-emotional assess-
ment identifies educational needs in the areas 
of social-emotional functioning, related services 
that may be required for the student to receive 
educational benefit from their special education 
program are considered. Best practice indicates 
that the student’s social-emotional functioning 
is established by collecting information from 
multiple sources (Position Statement on Stu-
dents with Emotional and Behavioral DIsorders, 
NASP, 2005), including interviews, observations, 
self and other rating scales, etc. The collected 
information is used to establish a baseline of 
strengths and needs by which an IEP team 
must determine if a social-emotional IEP goal is 
required. When a student has an educational 
disability (as defined under IDEA), ultimately it 

is the IEP team’s decision whether a student 
must receive educationally related counseling 
services in order to gain meaningful educational 
benefit.
Conceptually, counseling services are a related 
service that a pupil, qualified for special educa-
tion under IDEIA, must be offered for the pupil 
to benefit from his or her special educational 
program (34 CFR 300.34(a)). Counseling and re-
lated services are designed to assist the pupil in 
making progress toward the goals and objectives 
listed in the Individualized Education Program 
(IEP) (2 CCR 60010 (m)).
As LEAs develop a continuum of educationally 
related counseling services, “Educationally 
Related Mental Health Services (ERMHS)/Edu-
cationally Related Intensive Counseling Services 
(ERICS)”have commonly been used to refer to 
intensive counseling services on a continuum 
which may reflect an increase in frequency, du-
ration, or staff specialization.
Although this list is not meant to be exhaustive, 
Section 330.34 of the Code of Federal Regula-
tions lists some of the services that may be 
appropriate to address the emotional and be-
havioral needs of students with disabilities and 
definitions of those services.
Counseling Services (34 CFR 300.34(c)(2))
Counseling services means services provided by 
qualified social workers, psychologists, guidance 
counselors, or other qualified personnel.

Parent Counseling and Training (34 CFR 
300.34(c)(8))
(i) Parent counseling and training means assist-
ing parents in understanding the special needs 
of their child;
(ii) Providing parents with information about 
child development; and
(iii) Helping parents to acquire the neces-
sary skills that will allow them to support the 
implementation of their child’s individualized 
education program (IEP) or individualized family 
service plan (IFSP).
Psychological Services (34 CFR 300.34(c)(10))
Psychological services include:

(i) Administering psychological and educational 
tests, and other assessment procedures;
(ii) Interpreting assessment results;
(iii) Obtaining, integrating, and interpreting in-
formation about child behavior and conditions 
relating to learning;
(iv) Consulting with other staff members in plan-
ning school programs to meet the special educa-
tional needs of children as indicated by psycho-
logical tests, interviews, direct observation, and 
behavioral evaluations;
(v) Planning and managing a program of psycho-
logical services, including psychological counsel-
ing for children and parents; and
(vi) Assisting in developing positive behavioral 
intervention strategies.

Social Work Services in Schools (34 CFR 
300.34(c)(14))
Social work services in schools include:
(i) Preparing a social or developmental history 
on a child with a disability;
(ii) Group and individual counseling with the 
child and family;
(iii) Working in partnership with parents and 
others on those problems in a child’s living situ-
ation (home, school, and community) that affect 
the child’s adjustment in school;
(iv) Mobilizing school and community resources 
to enable the child to learn as effectively as pos-
sible in his or her educational program; and
(v) Assisting in developing positive behavioral 
intervention strategies.
Even though Residential Placement is not listed 
as a related service in Section 300.34 of Title 
34 of the CFR, residential placement is briefly 
addressed in IDEA.
Residential Placement (34 CFR 300.104)
If placement in a public or private residential 
program is necessary to provide special educa-
tion and related services to a child with a dis-
ability, the program, including non-medical care 
and room and board, must be at no cost to the 
parents of the child (Assembly Bill 114: Related 
Services Under the Individuals with Disabilities 
Education Act, California Department of Educa-
tion, Guidance Document dated September 12, 
2011)
Within a Multi-Tiered System of Supports, 
educationally related counseling services are 
most appropriately provided by qualified person-
nel who are employed by the Local Education 
Agency. According the California Department 
of Education’s September 13, 2011, Guid-
ance Document: Requirements for Securing 
the Services of Mental Health Professionals to 
Provide Related Services to Special Education 
Students, “all individuals employed to provide 
related services must hold a valid credential 
issued by CTC with the appropriate authorization 
for those services, or otherwise be authorized 
to provide services based on another section of 
statute or regulation, and must be appropriately 
supervised.”Within the current school infrastruc-
ture, school psychologists are the first logical 
choice of the professionals who meet those 
criteria. School psychologists, specifically in 
California, are according to the law “credentialed 
professional whose primary objective is the ap-
plication of scientific principles of learning and 
behavior to ameliorate school-related problems 
and to facilitate the learning and development 
of children in the public schools of California” 
(Cal. Educ. Code §49424). As such school psy-
chologists are charged with providing “services 
to children, teachers, parents, community agen-
cies, and the school system itself,”which include 
consultation with administrators, teachers, 
parents, community agencies and other pupil 

continued on page 12
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As I write this, I am just 
a stone’s throw from 
NASP’s Washington, 
DC-area office this 
week, attending the 
Leadership Assembly. 
I am so pleased to 
represent you in 
helping to shape the 
future of the Association and our profession. 
Thank you for joining me as a NASP member by 
renewing your membership through next year.

The updated brochure, “Who Are School 

The NASP Report
By Margaret A. Sedor,  
NCSP, NASP Delegate, California

Psychologists?” is now available! This free 
pamphlet provides information on the expertise, 
services, and impact of school psychologists and 
is a great resource to use in spreading awareness 
about our role in helping students achieve their 
best. For information on ordering pamphlets, as 
well as accessing a printable version, please see 
www.nasponline.org/resources/freepubs.aspx.

National School Psychology Awareness Week 
will be held November 10–14. This year’s theme 
is “Strive. Grow. THRIVE!” and will focus on 
engaging students at all levels of development to 
meet challenges, build new skills, and become 
thriving members of the school community. 
For more information, see www.nasponline.org/
communications/spaw/index.aspx.

The summer issue of School Psychology 
Forum is now available online. Read about the 
adjustment of adopted adolescent Chinese girls, 

plus a comparison of incremental rehearsal 
methods for improving children’s spelling 
performance at www.nasponline.org/publications/spf/
index.aspx?vol=8&issue=2.

Do you need to know more about barriers to 
education for students in foster care and how to 
advocate on their behalf? Join us on September 
17 at 2:00 p.m. EDT for the webinar “Supporting 
Students Who Live in Foster Care” with experts 
Tracey Scherr, PhD, NCSP, and Brenda Kabler, 
MS, NCSP, who will be answering your questions 
about how to effectively support these students. 
You’ll earn 1 hour of documented NASP- and APA-
approved CPD credit and member registration is 
just $10! Find out more and register today at https://
nasp.inreachce.com/Details/Information/0a13b2d4-
7a5d-4658-8169-019bb2c5666d?ref=featured
I look forward to corresponding more throughout 
the coming year. Enjoy your summer!

sion was to update these regulations by bringing 
them into alignment with existing state statutes 
and federal requirements.
Highlights of these changes include a revised def-
inition of Autism (5 CCR SS 3030 (a) (1) ), and ad-
ditional language allowing the use of the “pattern 
of strengths and weaknesses” (PSW) method for 
identification of SLD (5 CCR SS 3030 (10)(C)(2) (ii) ):

The pupil exhibits a pattern of strengths and 
weaknesses in performance, achievement, 
or both, relative to age, State-approved 
grade-level standards, or intellectual devel-
opment, that is determined by the group to 
be relevant to the identification of a specific 
learning disability, using appropriate assess-
ments, consistent with 34 C.F.R. sections 
300.304 and 300.305.

In addition, “To ensure that underachievement 
in a pupil suspected of having a specific learning 
disability is not due to lack of appropriate instruc-
tion in reading or math, the group making the de-
cision must consider:
(i) Data that demonstrate that prior to, or as a 

part of, the referral process, the pupil was 
provided appropriate instruction in regular 
education settings, delivered by qualified 
personnel; and

(ii) Data-based documentation of repeated 
assessments of achievement at reasonable 
intervals, reflecting formal assessment of 
student progress during instruction, which 
was provided to the pupil’s parents.” 5 CCR 
SS 3030 (10) (C) (4) ):

Opportunity Two: Learn to Use the Pattern of 
Strengths and Weaknesses (PSW)
Under the guidance of Jenny Jones, a CASP Past-
President, and the Ventura County Office of Edu-
cation, educators and school psychologists re-
ceived training and participated in a pilot project 

using PSW as an alternative for identification of 
students for special education under the catego-
ry SLD. Recent evidence supports the use of this 
model for SLD identification, and those who have 
used PSW agree that this process is more reliable 
and valid than “severe discrepancy” for identify-
ing a student’s pattern of strengths and weak-
nesses. The resulting data are helpful for gener-
ating individual goals and objectives, as well as 
for progress monitoring. Jenny Jones will present 
a Mini-Skills session on PSW at CASP Convention 
2014, October 1-4, 2014. For more information, 
go to www.casponline.org and click on “Events.”
Opportunity Three: Local Control Funding 
Formula
As of July 1, districts completed and adopted their 
Local Control and Accountability Plans (LCAP), 
which stipulated the district’s expenditure plan 
for state funds for education. Even though these 
plans have been approved locally, school psychol-
ogists should be informed and remain involved 
in advocating for the use of designated funds for 
school safety and student wellness. Remind your 
district and the public that school psychologists 
serve all students.
Four: The Common Core State Standards as 
Challenge or Opportunity? 
With all the questions and anxiety duly noted, I 
view the implementation of CCSS as an opportu-
nity for students, educators, and school psycholo-
gists. School psychologists have the best training 
of all school-based educators in the areas of 
standardized, criterion-referenced, and authentic 
assessment practices; data-based decision mak-
ing; consultation; knowledge of cultural and lin-
guistic diversity; learning styles; implementation 
of interventions with fidelity; progress monitoring 
(a.k.a. single-subject research design); and pro-
gram evaluation. To all who are excited or appre-
hensive about the Common Core, CASP is provid-
ing a professional development opportunity:

CASP Convention 2014
The CASP Convention will take place on October 
1-4, 2014 at the Hyatt Regency Mission Bay in 
San Diego. The theme of this year’s convention is 
“Assessment in a Common Core World.” We will 
kick-off the convention with a Town Hall Assess-
ment Panel of experts in the field of school psy-
chology debating: How should the assessment 
process for special education eligibility change 
to align with Common Core State Standards and 
instructional practices? Next, Nancy Brownell, 
Senior Fellow at California State Board of Educa-
tion, will deliver the keynote address on October 
2 on the promise of the Common Core. On Oc-
tober 3, Kevin Schaefer, former special educator 
now at WestEd, will provide a 6-hour workshop on 
implementing the common core strategies and 
assessments in special education. This workshop 
includes lunch. I fervently hope that districts will 
take advantage of this opportunity to send spe-
cial education teams of teachers, directors and 
school psychologists to the workshops on Octo-
ber 2-3. CASP has also scheduled workshops on 
Evidence-Based Approaches to Tiered Systems 
of Behavior Support with Randy Sprick, PhD. 
of Safe and Civil Schools; Sam Goldstein, PhD. 
presenting on Executive Functioning; Jerome Sat-
tler, PhD. with a workshop on assessment of chil-
dren’s social and behavioral functioning – includ-
ing his latest book; and Stephen Brock, current 
NASP President and former CASP President.
Challenge or Opportunity Five: Promoting 
Student Safety and Wellness through Multi-
Tiered Systems of Support.
Although providing counseling as an education-
ally related service is one of the core competen-
cies of school psychologists, many in our field 
may need additional or updated training on ev-
idence-based counseling processes. Research 
demonstrates that students are more success-
ful academically, and are more connected to 
school, if they are safe, healthy, and have ad-

Looking Ahead
continued from page 7
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Performance You Can See & Hear
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Evaluate attention disorders and neurological functioning with the Conners Continuous 
Performance Tests, now with both visual and auditory attention assessments.

•   A comprehensive evaluation with the introduction of an auditory attention test

•   Easy interpretation with new reports offering clear visuals & summaries

•   Trusted results with the most representative CPT normative samples collected

•  Diagnostic confidence with a refined measurement of attention & new scores
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Legislative & Budget Update: 
By Jeff Frost, CASP Legislative Advocate 
and Heidi Holmblad, CASP Executive Director

GWith the Legislature on its summer break, life 
in the Capitol is quieter than usual. But CASP 
is still watching the progress of a few bills that 
will be heard in committees in August. Some 
of these bills will affect Licensed Educational 
Psychologists, others may lead to changes in 
school district practices.

AB 2198, authored by Assemblymember Marc 
Levine, requires psychologists, marriage and 
family therapists, educational psychologists, 
professional clinical counselors, and clinical 
social workers to complete a specified minimum 
number of contact hours of coursework in suicide 
assessment, treatment, and management 
before he or she may be issued a license. LEPs 
who completed their graduate work after January 
1, 2016, would need 15 hours of coursework; 
those who graduated before that date would 
need a one-time, six-hour suicide assessment, 
treatment and management course that 

would count toward the 36 hours of continuing 
education needed for license renewal.

Assembly Bill 1790, Dickenson, D-Sacramento, 
relates to the Adoption Assistance Program and 
foster care. The bill, to be heard by the Senate 
Appropriations Committee on Aug. 4, requires 
the Department of Social Services to convene 
a stakeholder group to identify barriers to the 
provision of mental health services by mental 
health professionals with specialized clinical 
training in adoption or permanency issues to 
children receiving medically necessary specialty 
mental health services. It also requires the 
group to make specified recommendations for 
voluntary measures to address these barriers.

In regulatory news, the Department of Education 
has released the new Title 5 regulations. They 
include streamlining of state law and definitions 
with federal law, especially in the case of autism 

and emotional disturbance. Severe discrepancy 
is included, with instructions on how an IEP team 
should approach it. The pdf with the Ed Code 
titles, etc., can be found on the CASP website 
at www.casponline.org/legislative. Look in the 
Legislative Agenda box – it’s the first item.

The State Board of Education earlier this 
month approved amendments to the Local 
Control Funding Formula and the Local Control 
Accountability Plans. These amendments 
clarified the language used in the new funding 
formula caps. The amendments and related 
documentation can be found at http://www.cde.
ca.gov/be/ag/ag/yr14/agenda201407.asp.

Ψ

Ψ

Affiliate Updates 
Los Angeles Association of School 
Psychologists
The Los Angeles Association of School 
Psychologists (LAASP) held its annual end-of-
the-year luncheon honoring Outstanding School 
Psychologists (OSP) and Retirees on May 17. 
Recipients of the OSP awards were: Mary Barry, 
Carol Wilson-Mitchell, Trene Turner, Laurel Rexon, 
Ruth Joya, Bibliana Bovery, and Michael Pobanz. 
The scholarship award winners included: Jason 
Anderson of King/Drew Medical Magnet High 
School, Ester Choe of John Marshall High School, 
and Jaqueline Galindo of Maywood Academy High 
School. This year’s honored retirees were Jenifer 
Cochagne, Susan Mauel, Susan Moore, and Sue 
Skarin. In addition, this past school year LAASP 
held its 2nd Annual Parent Workshops focusing 
on how school psychologist can promote positive 
mental health and wellness through education. 
Presentation topics included LEP preparation, 
LGBTQ issues, stress management, bullying/
cyber-bullying, disruptive behavior and self-
esteem, and more. 

Foothills Association of School Psychologists 
This past school year, the Foothills Association 
of School Psychologists (FASP) offered two 
professional development workshops on research 
based interventions for students with autism, 
and iPad administered clinical assessments.  

LAASP Outstanding School Psychologist award 
winners (from left to right): Mary Barry, Carol Wilson-
Mitchell, Trene Turner, Laurel Rexon, Ruth Joya, 
Bibliana Bovery, and Michael Pobanz. 

San Diego County Association of School Psychologists
The San Diego County Association of School Psychologists (SANDCASP) recently honored three school 
psychologists from the San Diego Unified School District for their contributions to the profession. 
The Outstanding School Psychologist Award was presented to Meghan Smith. Dr. Gabriel Gutierrez 
received the Mentorship Award, and Alex Gutierrez received the Scholarship Award. 

He was a past member of NASP’s National 
Emergency Assistance Team. His academic 
work includes: the study of school-based 
crisis intervention, system level school crisis 
response, suicide prevention, intervention, 
and postvention, ADHD, functional behavioral 
assessment, and school violence prevention. 
His curriculum vitae lists over 250 publications 
and over 175 invited or refereed state/national/
international conference presentations.

Brock will be the keynote speaker at the CASP 
Awards and Past Presidents Luncheon on Friday, 
October 3 during CASP Convention 2014. 

NASP empowers school psychologists by 
advancing effective practices to improve 
students’ learning, behavior, and mental 
health. Further information is available at                             
www.nasponline.org.

Brock Begins Term
continued from page 6

LAASP 2014 Scholarship Award winner Jason 
Anderson and his mother, and Bibliana Bovery, 
LAASP Memorial Scholarship Chair.
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personnel services workers; completion of psy-
choeducational assessments and the diagnosis 
of specific learning and behavioral disabilities, 
identification of recommendations for remedia-
tion or placement, as well as, a need for subse-
quent reevaluation; and most specific to the is-
sue at hand, school psychologists are to provide 
psychological counseling and other therapeutic 
techniques to children and parents (Cal. Educ. 
Code §49424).
Although school psychologists employed within 
their Local Education Agency are the prefer-
able choice to provide counseling as a related 
service, there are other professionals who may 
be able to provide these services. California De-
partment of Education’s September 13, 2011, 
Guidance Document: Requirements for Securing 
the Services of Mental Health Professionals to 
Provide Related Services to Special Education 
Students, states that if they are “authorized 
to provide services based on another section 
of statute or regulation”and are “appropriately 
supervised.”Professionals, such as Licensed 
Educational Psychologists (LEP), who are school 
psychologists that have additionally have been 
licensed through the California Board of Be-
havioral Sciences (BBS), Business and Profes-
sions Code §4989.14 and who are working as 
independent contractors for the LEA, would be 
the next logical choice to provide counseling as 
a related service. However, other professionals 
potentially qualified to provide educationally 
related counseling services under the supervi-
sion of a Pupil Personnel Services credentialed 
individual may include licensed clinical psycholo-
gists, licensed marriage and family therapists, 
marriage and family therapist interns, licensed 
clinical social workers, associate social workers, 
licensed professional clinical counselors or a 
professional clinical counselor intern. 

The needs of students in any arena are multi-
faceted and often can be viewed along a con-
tinuum of intensity of need. This is true for the 
social emotional needs in particular. Not all 
students who have been identified as needing 
educationally related social emotional coun-
seling support will require the same modality, 
frequency or duration of service. Research has 
highlighted that “outcomes for children and ado-
lescents with social emotional challenges can 
be greatly enhanced through interventions that 
(a) are sustained, flexible, positive, collaborative, 
culturally appropriate, and regularly evaluated: 
(b) are built on the strengths of the students and 
their families: and (c) address academic as well 
as social behavioral deficits” (Bullock and Gable, 
2006). As such, it is essential that the Individu-
alized Education Plan team looks carefully at 
each individual student to identify the specific 
needs, develop appropriate goals, and specify 
the services that may meet those goals.

In an effort to determine how to best meet 
the educationally related counseling needs of 
special education students, many LEAs have 
implemented a MTSS framework even within 
this top tier of special education student sup-
port. This not only allows schools to effectively 
meet students’ needs, but does so in such a 
way as to allow multiple levels of interventions 
before recommending more restrictive services 
or settings. However, as Averill & Rinaldi, 2011 
found, this requires consensus, infrastructure, 
planning, and then implementation with fidelity. 
Fortunately for students throughout California, 
in this post AB114 world, students’ social emo-
tional needs are being successfully met by LEA 
personnel in many districts.

As we look around the state at the various MTSS 
frameworks, there appears to be a general con-
sensus about the hierarchical order of the spe-
cific educationally related counseling services 
in relation to the where the students’ needs fall 
on the intensity continuum. Using the California 
Special Education Management Information Sys-
tem (CASMIS) code service descriptions to delin-
eate the specific type of service being provided 
to a student, the service delivery model appears 
to include Individual Counseling (510), Coun-
seling & Guidance (515), Parent Counseling 
(520), Social work services (525), Psychological 
Services (530) and Behavior Intervention (535) 
services, as described above. On the continuum 
of supports related to severity of need, Counsel-
ing and Guidance (515) services are usually 
the first level of implementation. These services 
are described as counseling that address social 
emotional challenges that are beginning to inter-
fere with a student’s access to and benefit from 
the educational plan. It is often at this point that 
the framework includes complementary Parent 
Counseling (520), which can be described as 
psycho-education or direct counseling aimed at 
assisting parents to have a clearer understand-
ing and ability to more effectively utilize strate-
gies to support their child’s social emotional 
needs. When a LEA has school social workers, 
Social Work (525) services may also be effec-
tively implemented to help the student and/or 
parent access or coordinate additional school 
and community resources. Also entering at this 
juncture and throughout the continuum may be 
Behavior Intervention (535) services in an ef-
fort to comprehensively support the student in 
making positive behavioral changes within the 
context of his or her educational world.

Following along on the hierarchical educationally 
related counseling service provision continuum, 
Individual Counseling (510) is seen as the next 
level. These individual counseling services are 
provided on a one-to-one basis, frequently for 
extended periods of time, and focusing directly 
on specific intense social emotional disturbanc-
es that profoundly and negatively impact the 
student’s education. Parent Counseling (520), 
Social work services (525), and Behavior Inter-
vention (535) services all also are often noted 
to be in place concurrently. This compilation of 

intense services may be equated by some as be-
ing similar to the type, intensity and duration of 
service that had previously been found under AB 
3632. However, it is not accurate to surmise that 
these services are the same or in any way meant 
to be the replacement of AB 3632. These ser-
vices, noted earlier as ERMHS or ERICS, are  an 
alignment with the long-standing IDEIA mandate 
for the provision of related services that “are re-
quired to assist a child with a disability to benefit 
from special education” (34 CFR 300.34(a)).

Finally, Psychological Services (530), including 
psychoeducational assessment and interpreta-
tion as it relates to learning, and consultation 
to other school staff members, parents or other 
stakeholders, may be necessary in addition to 
individual counseling. Thus, multiple services 
along the continuum may be needed and imple-
mented simultaneously to best support the indi-
vidual student’s educational goals.

As we have seen, passage of AB114 allows 
school psychologists and other credentialed 
mental health professionals to increase their 
support of students in need of educationally 
related mental health services. The use of MTSS 
and programs like PBIS may also lead to school 
climate gains that assist all students -- not just 
those with IEPs -- to learn in a safe environment. 
No matter the intensity of need, students are be-
ing better served in the school setting than prior 
to AB114. With additional training, all school 
psychologists, administrators, teachers and 
other mental health professionals working in the 
schools should feel comfortable with all MTSS 
tiers. The outcome, we hope, will be enhanced 
and appropriate educationally related mental 
health services for all students.

- - -

Committee members who collaborated in writing 
this article are:
Thomas Sopp, Director of Psychological 
Services, Southwest SELPA
Jennifer Landolfi, Coordinator of Psychological 
Services, Santa Clarita Valley SELPA
Melissa DiScala, Coordinator of Mental Health, 
Irvine Unified School District
Robyn Moses, LEP, LPCC, Director, Mental 
Health Services, Huntington Beach Union High 
School District
Barbara J. D’Incau, PhD, LEP, CASP President
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equate supports for their social, emotional, and 
behavioral needs. In this regard, it does “take a 
village.” School psychologists alone cannot ad-
dress all students’ social-emotional needs, but 
we must guide a systemic and evidence-based 
local plan for student supports. CASP, NASP, and 
California Department of Education (CDE) recom-
mend a school and community continuum of sup-
ports known as Multi-Tiered Systems of Support 
(MTSS). School psychologists’ knowledge and 
skills should guide the selection, implementa-
tion, and evaluation of Tier I universal prevention 
strategies, Tier II indicated group interventions 
for specific problem behaviors, and Tier III target-
ed or intensive interventions to address chronic 
and severe student needs. MTSS keeps the focus 
on students’ broad educational needs. Look for 
the article on “Educationally Related Counsel-
ing Services in an AB 114 World” in this issue of 
CASP Today.
Do take advantage of the opportunity for renew-
al, networking, and professional development by 
attending the CASP Convention 2014. I’ll see you 
in San Diego!

Looking Ahead
continued from page 9
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license and need those documented hours and 
units. All workshops – held during all three days – 
that are three or six-hours long qualify for CEUs/
CPD units, and everyone attending those presen-
tations will receive a certificate, documenting the 
hours. 
But wait, that’s not all! We’ve invited two food 
trucks to provide their gourmet offerings at the 
Thursday, Oct. 2 Food Truck luncheon. Tables will 
be set up and a sound system will be working 
as we introduce the winners of the Michael 
Goodman Memorial Research Award, the Paul 
Henkin Convention Grants, and the Cultural 
and Linguistic Diversity Scholarship. Tickets are 
just $20 for a main dish, a side and a drink (not 
bad compared to hotel restaurant prices). Get 
tickets on the website while registering for the 
convention. 
And, there will be beer! Thursday evening’s All 
Association Reception will feature tastings from 
a local brewery, plus appetizers. Come by and 
meet representatives from your local affiliate, 
or find out how to start one. Add this to your 
menu while signing up for the convention at:                            
www.casponline.org/convention2014
Remember, the deadline for early registration is 
September 8. After that date, prices will go up. 

http://www.casponline.org
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