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Multilingual Learners

➔ Multilingual learners are students 
who are developing proficiency in 
multiple languages. 

➔ This includes students learning 
English as an additional language 
in school (often referred to as 
"English Learners” or “English 
Language Learners.”)

➔ Multilingual learners come from a 
variety of backgrounds in terms of 
language, culture, immigration/visa 
status, and time spent in the US.



Nationally and California
➔ 1/5th of the American population speaks English 

as a second language (US Census).

➔ Across the US, over 5 million MLs in K-12 schools 

➔ A 35% increase in the last 20 years (US 

Department of Education, 2022). 

➔ In California, over 1.1 million (approximately 

~18%) of the K-12 student population are 

considered emergent bilinguals (CDE, 2021)

➔ The majority of whom are elementary school 

students (CDE, 2021). 

➔ 3 of the Highest EL concentration districts in the 

US are in CA             —-->
https://www2.ed.gov/datastory/el-characteristics/index.html#mapHead

https://www2.ed.gov/datastory/el-characteristics/index.html#mapHead


Development Process

02



The California Context
➔ MLs in U.S. public schools speak over 

400 different languages.

➔ In 2014–15, more than three-quarters of 
all MLs spoke Spanish. 

➔ The next most commonly spoken 
non-English languages were Arabic, 
Chinese, and Vietnamese (about 2 
percent each)

➔ Among MLs in California languages 
spoken; 84% Spanish, 3% Chinese, 2% 
Vietnamese, 1.5% Tagalog, 1% Arabic, & 
8% other languages.
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Organizational Framework

Foundations in School Psychologists’ Service Delivery with Multilingual Learners

Asset-Based or 
Strength-Based orientation 

to Serving MLs

Social Justice Perspectives 
in ML/Bilingual Work

Systemic Orientation
Legal, Ethical, 

Professional Practices

Practices / Skills Necessary for 
Certification

Depth in the Culture of Certification

Depth in Language of Certification

Bilingual Consultation

Culturally and Linguistically 
Appropriate Assessments

School-Wide Practices that 
Promote learning with ML 

Students

Language Acquisition Models

Models & methods of 
Instructional Practice with MLLs

Culturally Responsive Family & 
Community Engagement

Direct & Indirect Interventions 
with MLLs

Direct & Indirect Services for 
ML Children, Families, & 

Schools 



Foundations in 
School Psychology 
Service Delivery 

with ML



Asset-Based or Strength-Based 
Orientation to Serving ML

● Asset based perspective to their school psychology 
practice 

○ Assets of bilingualism
○ Assets of maintaining the home/heritage 

language and culture
● Understand additive vs subtractive models of language 

development
● Reframing of deficit-based perspectives
● Practice Recommendations

○ Starting your IEP meetings with strengths 
○ Supporting staff to understand the value of 

multilingualism 
○ Consider the language development programing at your 

school and whether it supports an asset based model

Harris et al., 2020; Robinson-Zañartu et al. 2019; 
Vogel & García, 2017



Social Justice Perspectives in 
ML/bilingual work

● Understand, can articulate and act to correct the issues 
of inequity

● Demographic inequities include
○ Low access to high quality preschool and rigorous 

classes
○ Content aligned with standardized tests or 

appropriate instruction
○ Over- and under-representation in specific 

categories of special education, or 
misidentification.

● Understand critical issues of Intersectionality 
○ Considering the unique demographic background 

of your ML students 
● Understand the critical role of social action and policy 

in social justice work
○ Read, use, question, and advocate for policy to 

support ML students and their families,Harris, et al., 2020; Li et al., 2021; Vega et al., 2019;
Solorzano & Yosso, 2001



Systemic Orientation

● Articulate and regularly consider systemic and extrinsic 
variables that influence MLs

○ Considering language power in IEP meetings 
● Understand the historical and sociopolitical factors that 

have led to current systemic inequities and perpetuate 
language marginalization and power imbalances
○ Knowing the impacts of English-Only policy on 

our communities 
● Support understanding of stakeholders of

○ Language development
○ Culturally responsive curriculum
○ Potential traumatic impacts of immigration 

● Disaggregate and use school-wide data to enhance 
protective factors

○ Creation of Local Norms 
● Explore and articulate barriers to learning for MLs

Harris, et al., 2020; Li et al., 2021; Vega et al., 2019; 
Rosa & Flores, 2017



Legal, Ethical, & Professional 
Practice

● Familiar with and practice according to state and 
federal laws 

● Support your schools and school systems 
○ Aware of and operate in compliance with those 

laws
● Assure ethical and professional practice consistent with 

these competency guidelines
● Know and understand our guidelines in assessing MLs

○ Collect multimodal, comprehensive data

NASP, 2016; Robinson-Zañartu et al., 2019 



Specific Knowledge, Skills, 
and Practices Necessary 

for Bilingual School 
Psychology Certification



Depth in the Culture of Certification

Certified Bilingual School Psychologists:

● Demonstrate depth in the culture of the specific CLD 
group for which they are certified. 

● Provide equitable and culturally responsive services to 
students and their families. 

● Are sensitive to within- and between- group differences 
among all cultural groups. 

● Know about stages of acculturation, acculturation 
stress, and the importance of maintaining identity.

● Demonstrate their depth in culture in actions and 
interactions during parent and community engagement, 
consultation, intervention design, and assessment.

Vega & Plotts (2020), Aganza et al. (2015); Robinson-Zañartu et al. 
(2019); Ding et al. (2019)



Depth in the Language of 
Certification

Certified Bilingual School Psychologists:
  
● Have depth in oral and written 

language. 

● Use advanced language skills for
○ direct/indirect interventions,
○ assessment,
○ parent/community engagement.

● Master domain-specific vocabulary.
.

● Communicate clearly using 
parent-friendly language. Harris et al. (2020); Li et al. (2021); Vega et al. (2019); Ding et al. (2019)



Culturally & Linguistically 
Appropriate Assessment with MLLs

Certified Bilingual School Psychologists: 

● Begin case conceptualization with systemic 
hypotheses.

● Use background and language proficiency data to 
determine language(s) of assessment.

● Integrate qualitative and quantitative data in 
decision making. 

● Know how to differentiate language development 
from cognitive, emotional, or behavioral 
disabilities. 

● Understand and articulate the complexity and 
limitations of instruments for MLs (no standard 
battery).

Aganza et al. (2015); Robinson-Zañartu et al. (2019); Clinton (2014); 
Graves & Blake (2016); Rhodes et al. (2005)



Bilingual Supervision: 
Practicum & Internship

Certified Bilingual School Psychologists: 

● Will have completed bilingually 
supervised practicum and internship, 
serving the population with which 
they are to be certified. 

● Will demonstrate the skills and 
competencies across domains of 
practice. 

Vega et al. (2019); Aganza et al. (2015); Robinson-Zañartu et al. (2019); Ding et al. (2019); Harris et al. (2020)



Bilingual Consultation
Certified Bilingual School Psychologists:

● Implement consultation incorporating language 
and cultural considerations at the individual, 
group, family, and systems levels. 

● Integrate their expertise and research-based 
knowledge about language development and 
cultural factors to help consultees gather 
relevant data to plan, adapt, and deliver 
effective instructional and mental health 
interventions at home and at school.  

● Can provide consultation in the language in 
which they hold certification. 

Ding et al. (2019); Li et al. (2021); NASP, 2016; Harris et al. (2020); Robinson-Zañartu et al. (2019); Vega et al. (2019)



School-Wide Practices 
that Promote learning 

with MLL 



Language 
Acquisition Models

● Knowledge of language development/acquisition and 
acculturation in MLL, including classroom and other 
interpersonal behaviors that accompany stages of 
second/multiple language acquisition.

●  Understand and differentiate MLL/EL from speech and 
language disorders and other disabilities, 

● Understand the implications for interpersonal 
communication and academic language development. 
They use this information in  both consultation and 
assessment.

● Practice implications
○ Knowledge of BICS & CALP in the 

referral/intervention process 
○ Consultation re: appropriate instruction
○ Translanguaging 

● Cummins, 2008; Ding et al., 2019; Li et al., 2021; Robinson-Zañartu, et al., 2019; 
Vega et al, 2019



Models & Methods of 
Instructional Practice 
with MLLs

● Articulate and consult regarding major models of MLL/EL 
instruction 

● Demonstrate knowledge of instructional strategies designed 
for DLL/EL (e.g., SIOP, GLAD, differentiating instruction)

● Access and use resources to augment consultation to both 
general and special education teachers (e.g., Colorín Colorado; 
IRIS Center). They understand and use this information in 
consultation and in assessment. 

● Practice Implications
○ Advocate for bilingual/multilingual instruction 
○ Encourage home language development
○ Apply the “big 5” with additions: Emphasizing 

English-language phonemes, build on first language 
strengths, explicit vocabulary instruction, or language 
practice

○ PLUSS framework, SIOP,, GLAD 
August & Shanahan (2006);Baker & Wright (2017); Goldenberg, 2008; Garcia & Kleifgen 
(2018) 



Direct & Indirect 
Services for MLL 

Children, Families, & 
Schools



Culturally Responsive 
Family & Community 
Engagement

● Sufficient language skills and cultural depth to family 
and community engagement to assure meaningful 
exchange and collaborations. 

● Understand the assets and challenges within their DLL 
communities, including intercultural conflict and 
sensitivity to within- and between-group differences. 

● Foster asset-based parent and community engagement 
with the school and understand the impact of this 
engagement on student success. 

● Bridge cross-cultural understanding between family and 
school, and help the school create a welcoming 
environment for DLL parents. 

● They understand developmental and cultural assets useful 
with family systems to enhance development, learning, 
adjustment and resiliency.

● Implications for Practice
○ Equitable translation and cultural brokers in the 

school community 
○ Listening to the needs of families/communities – 

valuing & utilizing their input for family 
programming

○ Supporting parent leadership & capacity building 
Christenson & Reschly (2010); Baquedano-Lopez et al. (2013); Epstein (2005); Moll et al. 
(1992) 



Direct & Indirect Interventions with 
MLLs: Academic & 
Social-Emotional-Behavioral
● Locate and articulate populations on which interventions are evaluated and can 

articulate the implications of working with interventions not validated on their 
populations. 

● Aware of evidence supporting culturally responsive Multi-Tiered Systems of 
Support (MTSS) interventions, and the evaluation of prevention and intervention 
strategies.  

● Knowledge of how to adapt school-based interventions for DLLs and use their 
cultural assets as a foundation for strength-based interventions.  

● Understand and apply cultural adaptation to EBPs when appropriate, and work 
with communities when possible.

● Implications for practice
○ Screening oral language in L1 when possible
○ Consultation with school based on appropriate screener & data collection
○ Creation of local norms for bilingual students within the MTSS framework

 Garcia & Ortiz (2008); Golloher et al. (2018); Johnson et al. (2018)
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Creating a Certification Program

➔ Institutions within the CCBSP vary 
➔ Not one certificate program in bilingual 

school psychology 
◆ Agreed on competencies that will 

be embedded in each 
➔ Consortium members are drafting 

templates for the development of 
university certificate programs

➔ Workload is distributed which can 
expedite the process of obtaining 
institutional approval.

➔ Consortium as a  forum to discuss 
challenges 
◆ Problem solve through peer 

consultation



Embedded vs Bilingual Specific 
Coursework

➔ Goal is to also strengthen the 
general curriculum 
◆ Monolingual school 

psychology candidates also 
work with MLs

➔ Differentiate between conceptual 
foundations and specific 
practices of certified BSPs

➔ Aligns with NASP’s professional 
standards 
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