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Big 5 for All and Children with Disabilities Who Are Dual
Language Learners

eclkc.ohs.acf.hhs.gov/children-disabilities/article/big-5-all-children-disabilities-who-are-dual-language-learners

View the Latest COVID-19 Updates from the Office of Head Start
High-quality language and literacy experiences in early childhood lay the foundation for all
children’s development and learning. These resources offer practices to help education staff
plan more individualized and culturally and linguistically responsive learning experiences for
young children who have disabilities or suspected delays and are dual language learners
(DLLs). Meeting the individual needs of children supports equitable learning and helps create
high-quality inclusion environments that promote a sense of belonging for all children.

Download the PDF [PDF, 477KB]

The resources are designed to be used together with the materials at Planned Language
Approach (PLA): Big 5 for ALL to support children’s development and learning across five
skills that are essential to later success in school:

Alphabet knowledge and early writing
Background knowledge
Book knowledge and print concepts
Oral language and vocabulary
Phonological awareness

Exposure to more than one language brings many cognitive, linguistic, and social
advantages that may help young children with disabilities who are DLLs overcome potential
challenges due to their disability and other socioeconomic or environmental risk factors
associated with poor academic achievement. When given appropriate access to language,
early literacy learning opportunities, and instructional supports, many children with
disabilities who are DLLs are able to develop communication and early literacy skills similar
to their typically developing peers.

As education staff create culturally and linguistically responsive and engaging environments
for all children, it is critical they ensure every child has equitable opportunities to learn and
thrive. For children with disabilities who are DLLs, this means providing resources and
supports that address both special education and bilingual needs.

https://eclkc.ohs.acf.hhs.gov/children-disabilities/article/big-5-all-children-disabilities-who-are-dual-language-learners
https://eclkc.ohs.acf.hhs.gov/about-us/coronavirus/ohs-covid-19-updates
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/big5-hits-introduction.pdf
https://eclkc.ohs.acf.hhs.gov/culture-language/article/planned-language-approach-pla-big-5-all
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The Big 5 align with the Language and Literacy domain of the Head Start Early Learning
Outcomes Framework (ELOF). Many of the ELOF skills, behaviors, and concepts are
relevant for children with disabilities and can be used as annual goals in a child’s
Individualized Family Service Plan (IFSP) or Individualized Education Program (IEP). Often
annual goals need to be broken down into smaller, intermediate learning objectives that
represent gradual steps leading to the annual goal. For children with disabilities who are
DLLs, the IFSP/IEP goal and objectives should address both English and the child’s home
language.

What We Know

Children with disabilities or suspected delays can learn more than one language!
Similar to their typically developing peers, children with disabilities who are DLLs have
the capacity to learn multiple languages and should have the opportunity to maintain
their home language while also learning English.
Children with disabilities who are DLLs who are taught in both or all their languages
benefit more than their peers who are only taught in their second language.
They need both languages to develop and communicate effectively in all their
environments.
They may need individualized supports in their home language, in English, in sign
language, or in other ways to help them learn and communicate effectively.

Individualizing Instruction: A Tiered Approach

The Head Start Program Performance Standard, 45 CFR §1302.61(a), states, in part:
Programs must ensure the individualized needs of children with disabilities, including but not
limited to those eligible for services under IDEA [Individuals with Disabilities Education Act],
are being met and all children have access to and can fully participate in the full range of
activities and services.

Education staff must ensure their Head Start program offers high-quality language and
literacy experiences to all children. The Planned Language Approach (PLA) Big 5 resources
offer staff guidelines and practices for promoting background knowledge, language, and
literacy skills that are essential to children’s later success in school. For children who are
DLLs, staff need to make sure they promote these skills in each of the languages a child is
learning. When a child who is a DLL also has a disability or a suspected delay, education
staff may need to use individualized instruction to meet the child’s learning needs.

Education staff can support every child’s learning by working very closely with families and
other professionals to fully understand the needs of each child. Individualizing instruction
means adjusting instruction to address individual children’s abilities and needs. It involves:

https://eclkc.ohs.acf.hhs.gov/interactive-head-start-early-learning-outcomes-framework-ages-birth-five
https://eclkc.ohs.acf.hhs.gov/policy/45-cfr-chap-xiii/1302-61-additional-services-children
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Observing each child to understand a child’s needs, interests, and abilities.
Making a change to an activity or routine to support a child’s access and participation.
Providing more structured and specialized teaching.

To help education staff provide every child with the type and amount of support the child
needs, it is helpful to use a tiered approach framework. In this type of framework, there are
three levels or tiers of support, starting at the bottom with practices that are universal and
necessary for all children to learn and develop, then moving up with the provision of more
specific, individualized practices for children who need additional support.

Framework for Effective Practice and Highly Individualized Teaching
and Learning

Used together, the Framework for Effective Practice and the tiered approach to
individualization will guide staff in implementing linguistically and culturally responsive
practices to support all children in their development of the Big 5 language and literacy skills.
The Framework for Effective Practice represents five integral elements of quality teaching
and learning for children ages birth to 5 in all program options.

For children who may need additional support,
education staff may look more specifically to the
roof of the Framework for Effective Practice, which
is Highly Individualized Teaching and Learning. The
roof provides three tiers of practices to help
education staff provide more individualized
teaching. These practices intensify in levels of
support from the bottom to the top. These practices
are:

Curriculum modifications. Education staff make small changes to activities or
materials for some children. These changes, called curriculum modifications, will allow
a child to participate more fully in daily activities and maximize learning.
Embedded learning opportunities. Education staff provide more structured teaching
throughout the day for a few children who may need added practice to make progress
on learning objectives.
Child-focused instructional strategies. For a few children, education staff provide
more intensive and specialized instruction matched to a child’s individual learning
objectives.

Home visitors can help families use these individualized practices at home. They can work
with families to identify and try curriculum modifications and help families plan for offering
children more opportunities for practicing skills at home. They can also model strategies and

https://eclkc.ohs.acf.hhs.gov/teaching-practices/article/framework-effective-practice
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assist families in implementing specialized instruction at home and during group
socializations.

Planning for Highly Individualized Instruction

Providing individualized teaching takes planning. This means education staff intentionally
provide modifications and individualized supports throughout the day and assess how well
they are working. Home visitors can work closely with families to learn more about family
cultural and linguistic backgrounds and help them individualize instruction in children’s home
languages.

Using an activity matrix. Children with disabilities may also require more frequent
opportunities to practice routine skills. An activity matrix is a useful tool for planning
these opportunities. It enables education staff to plan and organize learning
opportunities for children who need extra support at accessing and participating in
everyday activities and routines. Home visitors can help families create an activity
matrix to plan for using modifications or providing more frequent instruction within their
regular daily routines, such as using a child’s favorite story at bedtime to teach new
vocabulary in the home language.
Teach–assess–adjust. When providing individualized support, education staff
constantly observe and assess how well a child is learning a new skill. They watch
carefully for the child’s response and adjust their level or type of support as needed.
One term for this is teach–assess–adjust. Notice that this is a cyclical process — like a
cycle of inquiry where you have an idea, test it in practice, and use the results to make
the idea better or to change it. Home visitors can encourage families to share their
observations on their child’s learning.

Teach: Provide Support

Assess: Observe how a child responds to your teaching.

Adjust: If the child is progressing, continue with your teaching plan.

If a child is not progressing as expected, change your strategy. If a child has accomplished a
learning goal, move on to a new goal.

For more information on making modifications, using an activity matrix, and other practices in
the top section of the framework, see the 15-minute In-service Suites: Highly Individualized
Teaching and Learning.

Getting Started

https://eclkc.ohs.acf.hhs.gov/children-disabilities/article/highly-individualized-teaching-learning
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Review information at Planned Language Approach (PLA): Big 5 for All to make sure you
have high-quality, culturally and linguistically responsive practices in place that promote
language and early literacy learning for all children in your program. For children with
disabilities who are also DLLs, look for more information in the Big 5 for All and Children with
Disabilities Who Are Dual Language Learners resources below. You’ll find practical
strategies and examples of modifications and supports to use with infants, toddlers, and
preschoolers. They include:

Alphabet Knowledge and Early Writing:  Highly Individualized Teaching
Supplement [PDF, 389KB]
Background Knowledge: Highly Individualized Teaching Supplement [PDF, 438KB]
Book Knowledge and Print Concepts:  Highly Individualized Teaching
Supplement [PDF, 430KB]
Oral Language and Vocabulary:  Highly Individualized Teaching
Supplement [PDF, 428KB]
Phonological Awareness:  Highly Individualized Teaching Supplement [PDF, 415KB]

Read more:

Dual language learners, Children with disabilities
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