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Land Acknowledgment 

We acknowledge the Gabrieleño, Serrano and Tataviam tribes, as 

we gather and learn on their traditional and ancestral territory 

today. We gain many benefits from this land and thank these 

Indigenous People for being stewards of Mother Earth.

For those who don't know what a land acknowledgment is, you 

can learn more by watching this video from #HonorNativeLand

If you want to learn about the Native land you occupy and whom 

to acknowledge, here is a map where you can type in your 

location.

Gabrieleño

Trigger Warnings

● Discomfort
● Challenging Narratives
● Personal Work
● Decentering
● Allyship in Action

Agenda

● Language and Terminology

● Identifying Systemic Barriers in the California Public School System 

● Impact of Covid-19 on the Mental Health of our BIPOC Families 

● Responding to Inequities

● Bridging The Mental Health Services Gap

● How to Become Better Allies to the BIPOC Community

● Closing/Questions

● Resources 



Introductions:

Panelists (in appearance order):

★ Lorran Garrison, MS, MAEd, School Psychologist
★ Korah La Serna Guilar, NCSP, LEP#4148

★ Perry Clark, LMFT
★ Tiara Bland, EdD, NCSP
★ Ariel Landrum, LMFT

Lorran Garrison

• MS Management 
and Urban Policy

• MAED
• PPS and School 

Psychologist 
• Writer and 

Advocate

https://littlebrainstorm.com/

Little Brainstorm

SchoolPsychGamer@gmail.com

Vocabulary
Implicit Bias

Confirmation Bias

Microaggression

Anti-Racism

Individual Racism

Systemic Racism

Institutional Racism

Structural Racism
Masking

Code-Switching

Culture 

Ethnicity

Interpersonal Racism 
Source: plato.stanford.edu

Self Reflection

Source: https://implicit.harvard.edu/implicit/takeatest.html



From the work of Mamie and Kenneth 
Clark (1940s).

youtube 

“Show me the 
‘nice’ doll.”

Source: doll test

CNN study 2010:

cnn study

The Doll Test Is Still Relevant 

“Show me the child with the skin color most children don’t like”

Show Me…

White Children Responses Black Children Responses 

66% of the younger white 
children pointed to the two 
darkest skin tones

61% of the younger black 
children pointed to the two 
darkest skin tones

Dr. Toni Sturdivant, Texas A&M assistant professor, Doll Test Revisited 

Doll Test 2021 SPED School to Prison Pipeline

Students with disabilities comprise less than 12% of 
high school students nationwide 
But represent 

● 75% of students restrained
● 58% of students who are secluded and 
● More than 13% of students subject to 

out-of-school suspension.
Students with disabilities who are eligible for IDEA 
represent 

● 25% of students arrested and referred to law 
enforcement

Reference: https://tinyurl.com/yc4ey3bf



Korah La Serna Guilar

www.KGEMINII.com
Psychology Today

NCSP
LEP #4148

Thank YOU!

Terms To Know

● Culturally, linguistically, diverse students (CLD)
● Dual Language Learners (DLL) or English Language Learners (ELL)
● Emergent Bilinguals
● Simultaneous bilingual
● Sequential Bilingual
● Subtractive Language Learning Environment
● Latine (or *Latinx) 

*The LatinX Debate

You’re not *Fixing or *Saving 
BIPOC students

Avoid Victim-Blaming 
with data
When enumerating educational 
inequities, one must not fall into a 
deficit-based perspective!

Instead, focus on making changes to the 
dominant power systems that provide 
inequitable supports to BIPOC students!

Presenting Data with Care

Caution Emphasis



Systemic Barriers

Are capable of the same  achievement levels as 
other students “if they are given specially designed 
instruction, appropriate access, supports and 
accommodations” as required by federal law.

80-85%

– Thurlow, et. al. 

Students with IEPs

Audience Poll:

Are DLLs identified for special education at

A.  A higher  rate than their monolingual peers?

B. A lower  rate than their peers?

C. The same  rate as their monolingual peers?

California Dept of Edu

Identified ELLs K-12 public school students

18% 

Considerations

6,163,001 1, 127, 648

California Language Census: Fall 2021    cde.CA.gov

CA

IEPs for ELLs:Students w/IEPs:

754, 216 28.49

“Significant Disproportionality”

CA % 

Data extracted from the California Special Education Management Information System (CASEMIS):



Over Identification
Referring DLLs for special 
education services at a higher 
rate than state or national norms.

● Higher incidence rate for some 
sub-populations in special 
education categories such as ED 
and ID

● Higher proportion of DLLs placed in 
more restrictive learning 
environments

Under Identification
Delaying referral of a student for 
special education, mis-attributing 
learning challenges to being DLL

● A higher rate of under-identification 
for some sub-populations

● Higher rate of LEAs w/out effective 
RtI or MTSS systems in place

The Over/Under Dichotomy

Remember: 

Significantly disproportionate 
underidentification can be 

equally harmful to our black 
and brown students, if 

interventions are not done 
well (or at all)!

“SigDis” Underidentification 

Systemic Barriers 
In The Public School System

Trying to fit in!

“Masking”



Self-Efficacy

What does this repeated messaging to our black and brown 
youth do over time? 

“They just…
● …need to focus”
● …have a bad attitude about the work”
● …need to try harder”
● …aren’t cut out for it”

Attenuating the individual's confidence in their capacity to produce specific performance attainments 

See Us
The vulnerability associated with implicit 
bias develops at an early age, is reinforced by 
the beliefs and assumptions of our 
respective communities, and is perpetuated 
by stereotypes presented in the mass media  

(Van Ausdale & Feagin, 2001).

When School  =  Trauma

● Persistent and enhanced stress 
response can trigger neuroinflamation 
(potentially leading to increased 
depression, anxiety, etc)

● Prolonged stress becomes trauma, 
which impacts learning (when school is 
an added source of stress, this becomes 
cyclical)

● Childhood trauma can have lasting 
mental and physical effects 

(NIMH)

Dangers in Underidentification



https://linktr.ee/pclarkugcandukpodcast

Perry Clark, LMFT

This is an excerpt from my actual paper. Written in 1988.  (I was 10 yrs old.)

Discrepancy  means: a lack of compatibility or similarity between two or more facts.

So what meaning is made by the family and ultimately the student that this is written about?

Perry Experiences and Journey

This excerpt is from 1996, at 
San Jose State University.  
Where my remedial English 
teacher suggested I be 
retested, because of the 
discrepancy they noted be 
between the work I was 
creating, and how I presented 
in class.
(I was 18 yrs at this time.) 

Note the difference in 
development areas from the 
previous test, and language 
used.

This excerpt is 
from 2014. ( I 
was 37 yrs old). 
I had thought I 
had lost my 
paperwork and 
need update 
should I chose 
to go for a PhD. 
This was 
generated at the 
Agency I was an 
Assoc. At as an 
Trainee-MFT.

Note the 
Language used. 
This report was 
written by a 
PsyD.



This excerpt is from 2018, (I was 41 yrs old). This is part of an update request of 
accommodation to for the MFT Licensing Exam. Note the Language used to describe the difficult 
and the continuing presence of the Disability. This came after failing the exam 3x.

This excerpt is from 2018, (I was 41 yrs old). This is part an additional section of an update request of accommodation to for 
the MFT Licensing Exam. Note that the test, isn’t academic in nature, there for the accommodation that have standardly been 
asked for are insufficient for the task. How many students would realize that and seek to get updated accommodation? 
Especially based off the discrepancy listed in 1988?

This excerpt is from 2018, (I was 41 yrs. old). These are the areas I spent the next 131 hours over 3 
months work to prepare for the LMFT Licensing Exam in October 2018. (We didn’t touch my difficulties 
with Math.) Lindamood-Bell has been in business for 30 yrs at the point I engaged them. Until then, 
their program had never been suggested as a course of action.

Dr. Tiara Bland

Assistant Professor, School 
Psychology Program

tiara.bland@csus.edu

Co-Founder & Chief of Staff 
@theblacksps

www.bspninc.com



Children’s Mental Health

● Children’s mental health means reaching developmental and 

emotional milestones, learning healthy social skills, and learning 

how to cope when there are problems (CDC, 2022)

● Having good mental health improves children and youth’s quality of 

life and ability to function at home, at school, and in their 

communities

● Mental health is just as important as physical health 

● An estimated 1 in 5 U.S. children experience a mental, emotional or 
behavioral disorder, including anxiety, depression, AD/HD, etc. every 
year.  

● According to CDC (2022), the most commonly diagnosed mental 
disorders are attention-deficit/hyperactivity disorder (ADHD), 
anxiety, depression, and behavior problems

● Currently, mental health among children and adolescents is 
considered a national public health crisis. 

● Anxiety, depression, and suicide are all on the rise, with victims of 
suicide becoming younger (Center for American Progress, 2020)

Children’s Mental Health

The COVID-19 pandemic has disproportionately impacted BIPOC students and families 
across America and spotlighted racial and ethnic disparities in access to behavioral health 
care (including school and community settings)

According to experts from Harvard’s School of Public Health (2022), the COVID-19 pandemic 
accelerated the decline in youth mental health in the U.S. 

From the COVID-19 pandemic, BIPOC students and families have been experiencing 
significant stress and trauma (e.g. multiple deaths of family members, job loss, 
community/gun violence, police brutality)

The effects of  COVID-19 on BIPOC student’s mental health depended on factors such as 
age, family environment and circumstances, access to treatment, and pre-existing mental 
illness

The Impact of COVID-19 on the Mental Health of 
BIPOC Students and Families

Not all BIPOC students and families have the same mental health needs

Unique Needs of BIPOC Students and Families 

Native Americans Black Americans

● Reportedly, the highest depression rates 
of any racial group and the suicide death 
rate for youth 15-19 years of age

● 22% of Native Americans live on 
reservations

● High levels of substance use and 
alcoholism in communities

● Must have an understanding of tribal 
culture

● Have a higher rate of misdiagnoses or 
being overidentified for special 
education and mental illness

● Discrimination, racism, and systemic 
exclusions have been correlated with 
poor mental health outcomes

● Recent killings of Black people across 
the nation

● Must be knowledgeable of the African 
Diaspora 

Source: NAMI & Center for American Progress



Unique Needs of BIPOC Students and Families 

Latin Americans Asian American & Pacific Islanders

● Immigrant populations experience 
greater limitations to treatment

● Language barriers
● Citizenship status 
● Poverty and lack of health insurance
● Acculturation
● Must have an understanding of Latin 

culture and the needs vary among 
subgroups

● Fewer mental health concerns compared 
to other racial and ethnic groups

● Those diagnosed with a mental illness 
are least likely of any group to seek or 
receive treatment

● Possible PTSD diagnoses following 
immigration (e.g. refugees)

● Increased acts of bullying, violence, and 
racist slurs since the beginning of the 
COVID-19 pandemic

Prior to the COVID-19 pandemic, schools were considered the primary setting to meeting 
student mental health needs and being identified for mental health treatment. 

Barriers include:

● Stigma and fear (Most common barrier in BIPOC communities)
● Language
● Cultural differences
● Legal or immigration status
● Socioeconomic status
● Mental health professional bias 
● Lack of culturally competent care

Barriers to Seeking Mental Health Treatment

According to Mental Health America, BIPOC communities experience a higher 
stigmatization of mental health conditions, which is one of the main challenges for 
seeking mental health treatment.

Discussions about mental health are seldomly held with family members

Due to cultural pressures, BIPOC students and families may not likely seek therapy or 
mental health services as an option

Feelings of shame, guilt, fear, vulnerability, and discomfort are often associated with 
getting mental health care in BIPOC communities

Seeking therapy and prescribed medication is also looked as “being crazy or cursed” in 
certain BIPOC communities

Source: Mental Health America

The Role of Stigma & Mental Health Supporting the Mental Health Needs of 
BIPOC Students

School psychologists are uniquely trained to provide mental and behavioral health 
services in the school setting to students (e.g. prevention, intervention, individual and 
group counseling)

Due to the COVID-19 pandemic, there is high demand for school psychological services

School psychologists can support the mental health needs of BIPOC students by:

● Connecting  BIPOC students and families with access to  local community mental 
health resources

● Collaborating and creating mental health partnerships between the schools and 
community

● Recognizing one’s implicit bias  



● Advocating at your schools for mental health prevention and interventions 
● programs that are inclusive to BIPOC students
● Dismantling inequitable school-wide practices with administrators, teachers, and 

school staff
● Fostering opportunities for  BIPOC students and families to learn about mental 

health (e.g. parent night)
● Bringing mental health into the classrooms
● Providing professional development to teachers and staff on mental health and 

trauma-informed practices

Supporting the Mental Health 
Needs of BIPOC Students Post-Pandemic Climate

2020–A captive audience (literally confined to our homes with little access to our 
daily routines):

○ A global pandemic threatening our sense of predictability
○ Racial tensions were noticed on a broader scale
○ Asian hate crimes 
○ Children separated from families at the border
○ The death of George Floyd = the unfortunate symbol for what many 

black and brown people have know as a reality for centuries

https://www.cde.ca.gov/pd/ps/antibiasgrant.asp

How would schools respond?
● Students missing
● Inequities brought to light

–Shameka Stanford, Ph,D., 
CCC-SLP/L

“The problems often begin with zero-tolerance policies, in which schools hand 
down swift and severe punishment—suspension, expulsion or placement in 
juvenile detention—for student misconduct. More than 80% of young people 
affected by these policies were found to have a CCD, a learning disability, or 
some combination of these, according to a 2018 article on CCDs and the 
school-to-prison pipeline in the Journal of Gender, Social Policy and the Law.“

CCDs and Juvenile Injustice

Responding To Inequities

Addressing mental health and social inequities in our 
public schools (Federal & State Funding ):

● LCAP–3 year plan for LEAs to set goals, plan actions and leverage resources to 
improve student outcomes

● CARES Act-Covid relief funds including the Learning Loss Mitigation Funding (LLMF) 
of over 5 billion to support student learning

● AB130 & AB181–Antibias Education Grant Program is to prevent, address, and 
eliminate racism and bias in all California public schools, and making all public schools 
inclusive and supportive of all people

https://www.cde.ca.gov/pd/ps/antibiasgrant.asp



We know that representation matters. 

https://systemimprovement.org/

Addressing Social Inequities In Our Schools

…Most districts (70%) have no method or strategy 
to recruit Black educators in their district.

Still…

Setting it up for success!

Agencies, Schools, 
Organizations Committing to 

ABAR!

*Tony Thurmond, State Superintendent for CA public schools, creates the first Office 
of Equity within the Department of Education to promote social and racial justice

CDE Office of Health Equity
CA Reducing Disparities Project

identifying strategies for systems change

It’s ALL Political!

Social justice requires actively promoting 
nondiscriminatory practices (    ambiguous term) and the 
empowerment of families and communities. School 
psychologists enact social justice through culturally 
responsive professional practice and advocacy to 
create schools, communities, and systems that 
ensure equity and fairness for all children and youth. - 
(NASP Board of Directors, April 2017).

What if we started posting job descriptions that state what 

we actually need, to address the very real-world problems 

faced by our BIPOC students and their families? 

Reimagining the Job Description



SLP, Sample Hiring Language

Join our team and help facilitate our MTSS process, working 
collaboratively with other specialists… We are seeking Speech 
Language Pathologists who demonstrate practices that will reduce the 
likelihood for disproportionate disciplinary practices towards our black 
and brown students. Must have a skill set for teaching social pragmatic 
language as well as identifying communication disorders in diverse 
populations. This person will also facilitate social connections within the 
community. This position will follow a person- and family-centered care 
model… We are seeking SLPs willing to work with students in the 
general education setting and who can provide staff with professional 
development in the areas of social justice, and conflict resolution.”

School Psych, Sample Hiring Language

Join our team and help to facilitate our MTSS process, working 
collaboratively with other specialists…Seeking School Psychologists with 
fundamental understanding of implicit bias, race, and privilege in our 
society, who can demonstrate practices that will reduce likelihood for 
disproportionate disciplinary practices towards our black and brown 
students. School Psychologist must have a skill set for teaching 
socioemotional learning in the general education classroom. This position 
will follow a person-and family-centered care model…This position will also 
facilitate social connections within the community. We are seeking  School 
Psychologists willing to provide staff with PD in the areas of social justice 
and the importance of recognizing disproportionality in SpEd.

Be an Agent of Change!

“School psychologists can, and should, actively engage in 

efforts to ensure that school, district, state, and federal policies 

hold people accountable for ensuring equity in education.” 

NASP principles for professional ethics

● SEL

How?

Research shows that meaningful SEL curriculum and instruction allows educators 
to advance educational equity, establish authentic school-family-community 

relationships, and provide a safe, healthy and supportive environment for 
students. Students feel empowered through the skills gained to understand and 

manage their emotions, and the destigmatization of mental health is better 
established. Teachers can create new opportunities and do so in a collective 
partnership with their colleagues thus fostering stronger teacher efficacy. 

Additionally, when families, co-create equitable policies, these true partnerships 
acknowledge parents as valuable stakeholders and maximize student success. 

● Creating Cohesive Teaching Culture
● Engagement of Family and Community Partnerships

ACSA Improving Outcomes



Working with Children and Families

● Parent Resilience (fostering social 
connections, identify stressful situations 
and make a plan in advance)

● Concrete Support (food security, mental 
health assistance, physical health care, etc)

● Social Support (school community and local 
resources, maintaining social connections)

● Socioemotional Competence 
(acknowledgement of behavior as a form of 
communication)

● Understanding Child Development within 
cultural contexts (age-appropriate/culturally 
appropriate caretaking techniques)

5
Protective 

Factors

Parental 
Resilience

Concrete 
Support

Social 
Support

Social
Emotional 

Competence

Understand
Child 

Development

Protective Factors

THINK ABOUT YOUR INSTITUTIONAL 
PRACTICES

What are the policies, practices, and structures? Are 
systems getting in the way of students’ success? 
Are you ready to create new systems that center 

the voices and experiences of the historically 
minoritized?

Helpful Resources

By: Liz 
Kleinrock

By: Anneliese A. 
Singh, PhD, LPC
The Racial Healing Handbook: Practical 
Activities to Help You Challenge 
Privilege, Confront Systemic Racism & 
Engage in Collective Healing

Start Here Start Now: A Guide to 
Antibias and Antiracist Work in 
Your School Community

Helpful Links

Social Justice: 
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diver
sity-and-social-justice/social-justice/understanding-race-and-privilege

Implicit Bias: 
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diver
sity-and-social-justice/social-justice/implicit-bias-a-foundation-for-school-psychologi
sts

Critical Race Theory: 
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diver
sity-and-social-justice/social-justice/the-importance-of-addressing-equity-diversity-
and-inclusion-in-schools-dispelling-myths-about-critical-race-theory



Ariel Landrum, LMFT 

● Identities: Southeast Asian Diaspora, Filipina American, 
Cebuano, Military Brat, Cishet

● Clinical Director of Guidance Teletherapy
● Alumna of Bethany College
● Alumna of Phillips Graduate University
● Licensed in California, Nevada, Oregon, Colorado, Florida, 

Kansas, and Utah
● Specialities:

○ ESA assessment and letter certification
○ Military members and their families
○ The LGBTQIA2-S community
○ Survivors of sexual abuse
○ Gender Affirming Surgery letters

Schools are hiring LMFTs in the schools to provide counseling 

on site. This is meant to help fill the needs gap, however, can 

cause role confusion. Working together should include:

● Warm hand-off when necessary
● Collaborative treatment planning

○ LMFTS are versed on the DSM-V-TR -- how does 
this knowledge support the team and the 
student?

○ Providing additional referrals and resources 
within the community

● Providing cultural understanding
● Inclusion of family and family supports (Elders, Tribal 

members, mentors, clergy, etc.)

Bridging The Mental Health Gap

Collaboration is key in order to fully support the student and the 

family. Collaboration means all treatment providers willing to work 

together, think outside of the box, and include collaterals such as 

the family or anyone the family identifies as family.

This may be outside of what was traditionally known for 

treatment, however historically traditional treatment has not be 

useful to diverse and marginalized populations.

Collaborative Work
Intent is what you have in mind when you decide to perform an action. Your intent reflects what type of 

impact you want to create with your actions. It is connected to how someone feelings and thinks an action. 

It’s usually the reason or motivation behind the situation.

Impact is the result of those actions. The results aren’t necessarily the same as what you intended. Impact 

reflects the reality of your actions. It refers to how that action made the other person feel.

Emphasis on impact is important when actively working in restorative justice, therapeutic settings, and 

addressing oppressive systems.

Intent vs Impact



Staying curious, staying open minded, and always willing to learn. We ask this of our students, so we should 

ask this of ourselves.

What Does That Look Like?

 

Questions?

Panelist Contact Info:

Lorran 
Garrison

SchoolPsychGamer@gmail.com
https://www.littlebrainstorm.com/

Perry 
Clark

https://linktr.ee/pclar
kugcandukpodcast

Korah 
La Serna Guilar:

LEPsych@KGEMINII.com

Tiara 
Bland:

tiara.bland@csus.edu

Ariel 
Landrum

alandrum@guidancett.com 

Psychology Today

Digital Business Card

@theblacksps

List of Resources
Sites and Articles:

● Implicit Bias Project: https://implicit.harvard.edu/implicit/selectatest.html
● Adverse Childhood Experiences: https://www.cdc.gov/violenceprevention/aces/index.html
● Perceptions of Race/Ethnicity-Based Discrimination: A Review of Measures and Evaluation of their Usefulness for the 

Health Care Setting: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2914305/
● Culturally Sustaining Pedagogies: https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp
● California Practitioner’s Guide for Educating English Learners with Disabilities: 

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
● Manual de Instrucciones Para Hablar Con E: 

https://www.revistaanfibia.com/manual-de-instrucciones-para-hablar-con-e/
● Big 5 for All and Children with Disabilities who are Dual Language Learners: 

https://eclkc.ohs.acf.hhs.gov/children-disabilities/article/big-5-all-children-disabilities-who-are-dual-language-learners

Organizations and Referral Resources:

● The Association of Black Psychologists: https://abpsi.org/
● Community Healing Network: https://communityhealingnet.org/
● Anti-Racist Education: https://www.resmaa.com/
● Trauma-Informed Schools: Los Angeles County of Office of Education



Books:

● For White Folks Who Teach in the Hood and the Rest of Yall Too: Reality Pedagogy and Urban Education by Christopher 
Emdin

● My Grandmother's Hands by Resmaa Menakem
● Why Race and Culture Matters in Schools: Closing the Achievement Gap in America's Classrooms by Tyrone C. Howard
● How to be an Anti-Racist by Ibram X. Kendi
● Educational Leadership and Policy: Addressing Racism in Public Policy by Anjalé D. Welton and Sarah Diem
● Culturally Responsive Teaching and The Brain: Promoting Authentic Engagement and Rigor Among Culturally and 

Linguistically Diverse Students by Zaretta Hammond
● We Want To Do More Than Survive: Abolitionist Teaching and the Pursuit of Educational Freedom by Bettina L. Love
● The Black Tax by Shawn D. Rochester
● History of the Black Dollar by Angel Rich
● Post Traumatic Slave Syndrome by Dr. Joy DeGruy
● The Body Keeps the Score by Bessel van der kolk
● The Boy Who Was Raised as a Dog by Bruce D. Perry
● No Mud, No Lotus by Thich Nhat Hanh
● What Happened to You?: Conversations on Trauma, Resilience, and Healing by Bruce D. Perry and Oprah Winfrey
● The Color of Law by Richard Rothstein

List of Resources

Reference: YouTube Video titled School-to-Prison Pipeline Explained (Vox)

School to Prison Pipeline

Looking beyond 1965, racism is not over….
Be The Change!

REMEMBER:

The primary factor in recovery from a traumatic 
event is the presence of a supportive, caring adult!

www.APA

–Amanda Clinton PhD
(Senior director for the APA Office of International Affairs)
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