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Interpreting Standardized Academic Data 
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TINYURL.COM/FALL21-LEARNINGLOSS

Resources for exclusionary factors and learning loss

Disclaimer:  
School has just started.  
 Information will change as the year progresses.  
Keep yourself informed!

WHAT DOES THEIR DATA TELL US?

• Published in December 2020, this 
paper estimated learning losses.

• On average, students will lose 5-9 
months of learning, especially in 
math, with students of color losing 6-
12 months.
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• Earthquake in 2005 in Pakistan 
closed schools for 14 weeks.  

• Four years later, students most 
impacted were 1.5 years behind in 
school.

• Children whose mothers had more 
education had not lost any ground 
four years later.

• Acceleration Academies helped 
students gain up to three months of 
learning through 25 hours of 
targeted instruction in a single 
subject over week-long vacation 
breaks.

• High intensity tutoring (individualized 
50-minute class period with a tutor 
working with two students) showed 
students learned one to two 
additional years of mathematics in a 
single year.

• Tutoring works better during school 
rather than after school and using 
teachers or paraprofessionals is 
more effective than using volunteers 
or parents.



4

• Published in July 2021

• Examined data from spring 
2021 and compared it to 
spring 2019

• Data taken from i-Ready 
assessments through Curriculum 
Associates



5

• Published in July 2021

• Data taken from NWEA or the 
Northwest Evaluation 
Association 

• MAP assessments or Measures 
of Academic Progress are 
computer adapted tests in 
reading and math
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COVID-RELATED LEARNING LOSS
What We Know What We Want to Know

• Instruction was not ideal 
March 2020 through end of 
2019-2020 school year

• Last year was a combination 
of distance learning, hybrid, 
and in-person learning 

• Research shows students 
learned, but at a slower 
rate

• Some students did not show 
up or attended inconsistently

• What was it like for my
student last year?

• How did the situation impact 
my individual student?
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WHAT DOES THIS MEAN FOR YOUR STUDENT?

Do you have data for your school site?  

Do you have data for your grade level(s)?  

Do you have data that compares fall 2021 and fall 2020 with 
fall 2019?  

Do you have data that compares spring 2021 with spring 2019?

What did learning look like for your student last year?  

STUDENT INTERVIEW QUESTIONS

What was last year like for you?

What was it like during distance learning?

How were you able to keep connected to your friends?

When you had questions last year, who could you ask?

What subjects were easy/hard for you last year?

Did you have anything that you were worried about last year?

PARENT INTERVIEW QUESTIONS
What was last year like for your family?

What was it like during distance learning?

How was your child able to keep connected to friends?

When your child needed help with assignments, who did they 
ask?

Were there any additional stressors to you or your family last 
year?

Were you working from home at the same time as your child 
was?
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PARENT INTERVIEW QUESTIONS
In comparison to before the pandemic, have you noticed any 
changes in:

Eating
Sleeping
Activity 
Spending time with family and friends
Screen time
Motivation, attention, and/or feelings

COVID-RELATED LEARNING LOSS
What We Want to Know Data Sources

• What was it like for my 
student last year?

• How did the situation impact 
my individual student?

• Questions through input 
forms, added to background 
questionnaires and/or 
interviews

• Universal screening data 
aggregated and 
disaggregated

SPECIAL EDUCATION REFERRALS & 
EXCLUSIONARY FACTORS
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CHILD FIND

A student is referred because of a suspected disability.

A referral is not dependent on whether or not the child is likely 
eligible or not eligible.

The threshold for child find is typically low

SLD EXCLUSIONARY FACTORS
Hearing, Vision, and Motor

Intellectual Disability & Emotional Disturbance

Attendance

Lack of Appropriate Instruction

Culture, Language, Socioeconomic Status

Needs can be met within general education

SLD EXCLUSIONARY FACTORS
Attendance

Lack of Appropriate Instruction

Culture, Language, Socioeconomic Status

Needs can be met within general education

How did your team rule them 
in/out before the pandemic?
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EXCLUSIONARY FACTORS:  PRIMARY 

Exclusionary factors need to be primary and not just contributory
What does it look like when it is primary?
On day #58 of the time, you find out the student needs 
hearing aides & you were going to say that auditory 
processing is the concern
Or on day #58, you find out the student needs glasses and 
visual processing was low

EXCLUSIONARY FACTORS:  PRIMARY 

What does it look like when it is primary?
Student missed 200+ days of school K-4th and her 
processing disorder is in in phonological processing
Student never attended school before arriving at your 
school 3 months ago

EXCLUSIONARY FACTORS:  PRIMARY (COVID)

What does it look like when it is possibly primary?
Student did not show up to distance learning last year; previous 
documentation of academic and behavior data indicated no 
concerns – at or meeting grade level expectations before 
COVID and now the student is below grade level
First grade student is struggling in reading due to phonological 
processing skills, but did not show up regularly to distance 
learning/hybrid last year.  The school put the student in an 
intervention program this fall and the data shows they are 
making progress.
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EXCLUSIONARY FACTORS:  CONTRIBUTORY 

What does it look like when it is contributory?
Student missed 30 days of school last year but has three 
prior years of documented academic concerns with no 
previous attendance concerns
Student is an English learner; compared to other EL students in 
Tier 2 intervention, is making minimal progress
Student is expressing anxious and/or depressive symptoms; 
has a long history of academic concerns and previously found 
eligible under SLD

Exclusionary factors are more like
Calculus than Multiplication Facts.  

They are complex and you need to 
show your work.

EXCLUSIONARY FACTORS:  “SHOW YOUR WORK” 
Just because you copy/paste federal or state regulation 
language into your report does not mean that you have 
documented the reasoning related to exclusionary factors.
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EXCLUSIONARY FACTORS:  “SHOW YOUR WORK” 
Where in your report did you document why you are stating an 
exclusionary factor is:
Primary
Contributory
Not applicable

EXCLUSIONARY FACTORS:  “SHOW YOUR WORK” 
Some Exclusionary Factors are more straightforward than 
others 
Hearing  passed hearing test within a year
Vision  passed vision screening within a year
ID  IQ/cognitive processing testing is low average to 
average

EXCLUSIONARY FACTORS:  “SHOW YOUR WORK” 

Many exclusionary factors are assisted with comparison data
Do you have other students at your school with similar Cultural, 
Socio-economic, Language and/or Instructional backgrounds?
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SOME COMPARISONS ARE EASY TO MAKE

EASIER COMPARISONS

Student was performing near/at expectation before the 
pandemic and during the 2020-2021 school year, did not show 
up consistently (or was playing video games during class, etc.) and 
now the student is behind.

My student’s universal screening data shows below grade level 
skills.  All the students in the grade level show below grade level 
skills.

EASIER COMPARISONS

My school is providing evidence-based interventions for Tier 2.  
My student is performing very poorly (or very similarly) in 
comparison to the other students in the intervention with similar
2020-2021 school year instruction
Cultural background
Linguistic background 
Economic background
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INCREASE IN REFERRALS FOR SPED ASSESSMENTS
What We Know What We Want to Know

• Child find obligations 
remain.

• Exclusionary factors have 
never been simple – many 
of the factors rely on 
“comparison” data.

• How do I interpret 
standardized academic 
data?

• What other data sources 
should I consider?

• Does this individual student 
require special education to 
access the core curriculum?

INTERPRETING STANDARDIZED 
ACADEMIC DATA

INTERPRETING STANDARDIZED ACADEMIC DATA

Sometimes we question the validity of the scores.

What do you do with standardized academic data that does 
not align with other data sources?

What other data sources did your teams utilize before the 
pandemic?
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INTERPRETING STANDARDIZED ACADEMIC DATA

If you believe that your standardized academic data is not 
valid because…
The student was not paying attention
The student was not motivated
The student did not show up to school last year

…then, document the concerns and gather data from other 
sources.  Document, document, document.

EXCLUSIONARY FACTORS:  IDEAL SCENARIO
Report Card Information prior to COVID

Report Card Information from 2020-2021 school year 

In-depth parent and student interview about last year

Universal screening data for multiple years
Current data separated into sub-groups based on last years’ 
instruction

Access to evidence-based intervention(s)

EXCLUSIONARY FACTORS:  REALITY
Take this one student at a time

Determine what information you need and whether you need to 
update questionnaires, input forms, and interview questions

Use multiple data sources
Universal Screening
Progress monitor during your 60-day timeline

If available, look at data across the grade level (and other 
disaggregated groups)

Talk through cases with colleagues and leadership
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RESOURCES

Riverside:  https://info.riversideinsights.com/clinicalpd

Pearson:  https://www.pearsonassessments.com/professional-
assessments/digital-solutions/telepractice/resources.html

INTERPRETING STANDARDIZED ACADEMIC DATA
What We Want to Know Data Sources

• How do I interpret 
standardized academic 
data?

• What other data sources 
should I consider?

• Does this individual student 
require special education to 
access the core curriculum?

• Universal screening data
• Progress monitoring data
• Non-standardized data 

(CBM)

INTERVENTIONS?
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INTERVENTION IS KEY
What We Know What We Want to Know

• Many of our schools did not 
have systematic intervention 
prior to COVID

• Some schools are using funds 
from the CARES act for 
academic intervention while 
some funding is being 
focused on social/emotional 
and behavioral needs

• How can I influence the 
decisions makers to improve 
the academic intervention 
offerings for our students?

INFLUENCING DECISION MAKERS
Relationships and Data

SWOT ANALYSIS
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INFLUENCING THE DECISION MAKERS

Ask questions from a place of curiosity
“When the students go to room 12, what are they doing in 
there?”

Offer support
“Would you be OK if I researched some different reading 
programs that could be used?”

Switch:  How to Change Things 
when Change is Hard by Chip 
and Dan Heath

To Sell is Human:  The Surprising 
Truth about Moving Others by 
Daniel Pink

ANYTHING ELSE?
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ANYTHING ELSE?
What We Know What We Want to Know

• Students are complex and 
we cannot lump them all into 
one bucket.

• Some students who have 
contracted COVID may have 
long-term adverse health 
effects (“long COVID”) and 
may be eligible under 504 
or OHI.

• Will my district support me 
if I state a student is not 
eligible due to COVID-
related concerns?

WWW.JENNYPONZURIC.COM

Ask follow-up questions

Keep up-to-date and sign up for the newsletter

Review resources and blogs


